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The primary purpose of this study was to identify 
program and agent characteristics which are related to 
changes in 4-H enrollment.
The target population of the study was defined as 
agents of the Louisiana Cooperative Extension Service 
(LCES) assigned to work with the 4-H program who had been 
in a 4-H position for at least one year.
The research instrument (questionnaire) was mailed to 
a random sample of 64 agents. One agent was randomly 
selected from each of the 64 parishes in Louisiana. Sixty- 
three agents (98.43%) responded to the questionnaire.
Major findings of the study included:
1) A significant difference was found in 1985-86 
percentage enrollment change and in overall percentage 
enrollment change by Job Assignment. Those who were 
assigned full time to 4-H work had a higher percentage 
enrollment change than those assigned part time to 4-H 
work.
2) Over 90% of the respondents indicated that 4-H work is 
fulfilling, exciting, motivating, and can be a career.
3) The agent's perception of how well he/she was prepared 
in the area of Program Development and Implementation (in- 
service) , the agent's perception of how well he/she was 
prepared in the area of Youth Development and Communication 
Skills (prior-to-employment), job assignment, and years as
an agent entered the multiple regression equation 
consistently in at least two of the time periods in the 
study.
4) The agent's perception of how well he/she was prepared 
in the area of Program Development and Implementation (in- 
service) entered the multiple regression equation 
consistently in three of the time periods in the study.
A model was identified for each of the percentage 
enrollment change measures. The variable, the agent's 
perception of how well he/she was prepared in the area of 
Program Development and Implementation (in-service) is 
influential in explaining parish 4-H percentage enrollment 
changes.
The researcher recommended that the Louisiana 
Cooperative Extension Service should pay particular 
attention to those areas within the Program Development and 
Implementation (in-service) where the agents felt less 
prepared. Agents felt less prepared in the areas of 





4-H and Youth Development Organization
The 4-H youth organization is one of the oldest and 
largest nontraditional education systems in public 
education in the United States. The 4-H youth organization 
originated near the beginning of the 20th century as a 
result of a vital need to improve life in rural areas 
(Ladewig and Thomas, 1985).
4-H offers youth many opportunities for growth and 
development. Leadership development and people development 
are foremost among the goals of the 4-H organization. 4-H 
helps build strong leaders and helps individuals feel a 
sense of belonging. 4-H emphasizes the development of life 
skills. The 4-H organization strives to accomplish this 
goal through the four "Hs” which stand for head, heart, 
hands, and health and represent the well-rounded 
development of young people (Ladewig and Thomas, 1985).
The objective of 4-H is to assist youth in acquiring 
knowledge that will help them better prepare for adult 
life. With the added pressures that youth face today, 4-H 
is more important today than ever before. Through 
participation in local, parish, district, and state 
activities, members have the opportunity to develop 
practical life skills, and to form attitudes that will
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enable them to become self-directing, productive, and 
contributing members of society.
According to Ladewig and Thomas, "the 4-H program is 
one of more than 300 national youth associations that share 
a common mission —  transferring parts of the nation's 
cultural heritage (beliefs, attitudes, skills, knowledge, 
values, etc.) to young Americans through adult guidance" 
(1985, p. 2).
The 4-H program is part of the Cooperative Extension 
System (CES) of the United State Department of Agriculture 
(USDA). It is administered at the federal level by the 
Extension Service, USDA and at the state level by the state 
land grant university. Both cooperate at the county level 
with government officials to bring the 4-H program to youth 
9 to 19 years of age. The 4-H program relies on the active 
involvement of parents, volunteer leaders, and other adults 
who organize and conduct educational programs in community 
and family settings (Wessel and Wessel, 1982).
For 4-H members to achieve the objectives of the 4-H 
youth program, they are encouraged to participate by 
actively attending meetings, completing individual 
projects, competing in contests, attending workshops, and 
undertaking community service activities. A great deal of 
support is needed for members to be productive in 4-H club 
work. This support is in the form of encouragement, 
assistance and guidance, money for materials,
transportation to activities, and recognition for 
achievements (Mullen, 1986).
Statement of the Problem
The 4-H and Youth Development Program has always been 
a valuable organization. With the problems that youth are 
facing today, 4-H is perhaps more important than ever 
before. Even though 4-H is a worthwhile organization, a 
concern of the Cooperative Extension System in recent years 
has been the continual decline in 4-H enrollment. Several 
studies have been conducted on possible factors that 
influence student participation in 4-H.
This study was concerned with identifying program and 
agent characteristics related to student participation in 
the Louisiana Cooperative Extension Service's (LCES) 4-H 
Program and explaining changes in 4-H enrollment. Results 
of the study would be helpful to the LCES in addressing the 
issue of declining enrollment.
Objectives of the Study
The primary purpose of this study was to identify 
program and agent characteristics which are related to 
changes in 4-H enrollment.
Specific objectives of the study were:
1. To describe Louisiana 4-H agents on selected 
characteristics.
2. To describe parish 4-H programs in Louisiana on 
selected characteristics.
To describe parish and state 4-H enrollment 
changes in Louisiana from 1985 to 1992.
To determine if a relationship existed between 
selected agent characteristics and changes in 4-H 
enrollment.
To determine if a relationship existed between 
selected program characteristics and changes in 
4-H enrollment.
To describe agents' perceptions of how well they 
were prepared on selected training areas at three 
career phases: prior-to-employment, on-the-job,
and in-service training.
To determine if a relationship existed between 
agents' perceptions of how well they were 
prepared on selected training areas and changes 
in 4-H enrollment.
To determine if a relationship existed between 
agents' perceptions of how well they were 
prepared on selected training areas and selected 
agent and program characteristics.
To determine if a model existed that explained a 
significant portion of the variance in 4-H 
enrollment changes from selected program and 
agent characteristics.
Definition of Terms
4-H Agent - Employees of the LCES who are doing 4-H youth 
work in a Louisiana parish (county).
Job Assignment - Whether a 4-H agent was assigned full time 
to 4-H work or if he/she was assigned part 4-H youth work 
and part adult work.
Eligible 4-H Member - An eligible 4-H club member must be 
between 9 and 18 years of age on December 31 of the current 
club year (the school year).
Elementary 4-H Club Member - A boy or girl must be at least 
9 years of age before January 1 of the current club year. 
Elementary club members are in an elementary school.
Junior 4-H Club Member - A student that is in a junior high 
school or a middle school (depends on the parish and the 
school system).
Senior 4-H Club Member - A student that is from ninth to 
twelfth grade or in a high school (depends on the parish 
and the school system). The student should not be older 
than 18 years of age on December 31 of the current club 
year.
4-H Enrollment - Enrollment data that was collected from 
the LCES ES 237 forms for the years 1985 to 1992.
Annual Enrollment Change - State/Parish enrollment change 
was calculated for each year from 1985 to 1992 and was 
calculated by taking the difference in the enrollment one 
year and the enrollment the previous year.
Annual Percentage Enrollment Change - State/Parish 
percentage enrollment change was calculated by dividing the 
annual enrollment by the previous year's annual enrollment.
CHAPTER II 
REVIEW OF RELATED LITERATURE 
In reviewing the related literature, five content 
areas were examined. These areas included: the background 
and setting of Cooperative Extension work, enrollment 
changes in youth organizations, factors influencing 
enrollment changes, 4-H agent characteristics, and 
marketing.
The first area relates to the background and setting 
of the Cooperative Extension System (CES) and the Louisiana 
Cooperative Extension Service (LCES). The second area 
addresses youth organizations, enrollment and enrollment 
changes in youth organizations, and specifically focuses on 
the 4-H and Youth Development Program. The third area 
relates to factors influencing enrollment changes in youth 
organizations. The fourth area relates to 4-H agent 
characteristics. The final area addresses marketing as it 
relates to the 4-H organization and enrollment.
Cooperative Extension System and LCES
The background and the setting of the study relates to 
the CES, the LCES, and the 4-H Youth Development Program.
In 1905, the Association of American Agricultural Colleges 
and Experiment Stations established a standing committee on 
Extension work. The committee issued extensive 
recommendations for nationwide Extension work, a vital link 
between the research being conducted at the land-grant
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institutions and the agricultural community. The Smith- 
Lever Act of 1914 established Cooperative Extension work 
and provided for cooperation between the USDA and land- 
grant colleges in its accomplishment. Act No. 8 of the 
Louisiana Legislative Session of 1914 authorized the State 
of Louisiana to participate in the Extension program 
created by the Smith-Lever Act through Louisiana State 
University A & M College (Forest, 1987).
In 1988, the Cooperative Extension System adopted the 
following mission statement: "The Cooperative Extension
System helps people improve their lives through an 
educational process which uses scientific knowledge focused 
on issues and needs" (Rasmussen, 1989, p. 223). The 
Louisiana Cooperative Extension Service is the educational 
arm of the LSU Agricultural Center and, as such, has as its 
mission the goal of helping people improve their lives 
through informal teaching.
Extension's educational program strives to make the 
results of research in the land-grant universities, the 
state agricultural experiment stations, and USDA available 
to the public. In turn, Extension reports problems facing 
its clientele to researchers and administrators. This 
cooperative two-way communication provides direction for 
research and education and speeds the application of 
research results (Rasmussen, 1989).
To accomplish its mission, the Cooperative Extension 
System must be constantly changing to meet the shifting 
needs and priorities of the people it serves. As their 
needs and priorities change, program priorities, 
organizational structures and external relationships must 
also change.
According to ECOP, "Base Programs are the major 
educational efforts central to the mission of the System 
and common to most Extension units. The base programs are 
the ongoing priority program efforts of the System" 
(Strategic Directions. 1990, p. 1-1-B). The base programs 
that deal most directly with the 4-H program are Family and 
Economic Well-Being, Leadership and Volunteer Development, 
and 4-H and Youth Development.
Blending with the CES base programs are six priorities 
established in Louisiana for the four-year programming 
period, FY 92-95 (Programming Handbook. 1992, p. 11-12). 
These are:
1. BUILDING HUMAN RESOURCES: of both adults and 
youth by promoting self-esteem, improving 
literacy, encouraging educational attainment, 
preparing for careers, developing leadership 
skills, and promoting volunteerism.
2. COMPETITIVENESS AND PROFITABILITY OF AGRICULTURE: 
through development of alternative agriculture 
and natural resources enterprises, production, 
management and marketing systems approaches, and 
new and/or expanded markets.
3. FAMILY DEVELOPMENT AND ECONOMIC WELLBEING: to 
assist families in developing the characteristics
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and skills necessary for all members to become 
self-reliant, productive and contributing members 
of society.
4. NATURAL RESOURCES AND ENVIRONMENTAL MANAGEMENT: 
to effectively manage energy, water, and other 
natural resources/environmental impacts.
5. NUTRITION, DIET AND HEALTH: to help families
adopt lifestyles and practice consumer skills 
related to food, fitness and substance abuse 
leading to better nutrition and health, and 
decrease health care cost.
6. REVITALIZING RURAL LOUISIANA: to promote
economic opportunity and improve the quality of 
life in rural Louisiana.
According to ECOP (Strategic Directions. 1990), 
national initiatives are the Cooperative Extension System's 
commitment to respond to important societal problems of 
broad national concern. Through the national initiatives, 
additional resources are provided and there is a 
significantly increased effort to address national 
concerns. The current national initiative, Youth-at-Risk, 
relates to the base programs focusing on 4-H and Youth 
Development.
4-H and Youth Development Program
In Louisiana, 4-H is a three-way partnership among 
Louisiana State University, the United States Department of 
Agriculture, and local governing bodies. It is conducted 
by the Cooperative Extension Service of the Louisiana State 
University Agricultural Center and is represented in each 
parish of the state by parish 4-H Extension agents (Frey, 
1982).
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The mission of 4-H is to help young people become 
self-directing, productive and contributing members of 
society. More specifically, its objectives are to help 
young people:
1. Develop inquiring minds, an eagerness to learn 
and the ability to apply science and technology.
2. Learn practical skills, develop competencies and 
acquire knowledge.
3. Strengthen abilities to make intelligent 
decisions, solve problems and manage their own 
affairs in a fast-changing world.
4. Acquire positive attitudes toward self and a 
feeling of self-worth.
5. Develop their potential by seeking and acquiring 
educational and vocational experiences.
6. Improve skills in communication and self 
expression.
7. Develop effective interpersonal relationships 
with adults and other youth.
8. Maintain optimum physical and mental health.
9. Develop concern for involvement in community and 
public affairs.
10. Increase leadership capabilities.
11. Develop socially acceptable behavior, personal 
standards and values for living.
12. Develop abilities to perform as productive, 
cofitributing citizens.
13. Use time wisely in attaining a balance in life 
(work, leisure, family, community and self) (4-H 
in Century III, p. 3).
The objectives of the 4-H and Youth Development Program
help youth to accomplish the 4-H mission.
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Strategic Directions and Educational Design of 4-H
According to the 4-H Future Focus, "never in the
history of this country has there been more need or
opportunity for exciting 4-H youth programs. Rapid
societal changes continue to put constantly changing
pressures on our nation's youth" (1986, Foreword).
The 4-H Future Focus (1986, p.3) states, early
Extension educators had a vision of the quality of 
life in America that could be achieved through the 
educational process. Today, a new vision is needed to 
guide the work of the nation's largest informal out- 
of-school educational program for young people. We 
need a visible challenge to focus our energies and 
spur us to greater action. The strengths of 4-H are 
the building blocks for refining and redirecting 4-H. 
The building blocks are as follows:
* KEEP THE FOCUS ON YOUTH DEVELOPMENT EDUCATION: 
Millions of Americans have learned basic skills, 
acquired essential democratic attitudes, and 
found a sense of personal competency through 4-H. 
Millions more will do so in the years ahead if we 
maintain a sharp focus on our mission of youth 
development education.
* EMPOWER 4-H LEADERSHIP: The dedicated men and 
women, both salaried and volunteer who work for 
4-H, need every opportunity to grow in their 
knowledge of youth development education. They 
also need maximum opportunity to grow in 
educational leadership skills and management 
responsibility as they pursue a future with a 
strong personal sense of special purpose.
* STRENGTHEN AND EXPAND RELATIONSHIPS IN THE LAND
GRANT UNIVERSITY SYSTEM: 4-H is founded on a
tradition of objectivity and credibility. The 
connection with the land grant university system 
distinguishes 4-H from other youth-serving 
programs. The researched knowledge base of the 
university system is the basis for the dynamics 
and vitality of the 4-H program. A greater use 
and wider range of university knowledge resources 
will expand this vitality even further.
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* STRENGTHEN THE BILATERAL PUBLIC AND PRIVATE 
PARTNERSHIP: Open communication and a full 
partnership with the people is necessary in all 
stages of 4-H development. Both public and 
private resources are of concern to our partners 
in the enterprise we know as 4-H. Expanded 
effort needs to be made to involve, inform, and 
welcome these partners to 4-H. Sensitivity to 
public issues and concerns will be a primary 
condition for the acceptance and continued 
success of 4-H.
The Youth Curriculum Development Task Force 
established by the USDA Extension Service addresses the 
following premises upon which 4-H Youth Development 
programs are built:
* We believe that curricula should be youth 
centered.
* We believe that 4-H curriculum should address 
those issues which have the greatest impact on 
youth.
* We believe that experiential education is the
most effective way to teach people.
* We believe that youth are a vital resource in
program development and implementation.
* We believe that we can impact youth best through
research-based programs and curriculum.
* We believe that curricula should allow for
maximum adult-youth interaction.
* We believe that communitv-based programs are most
attuned to the needs of local people.
* We believe that school enrichment efforts are
legitimate and appropriate to 4-H.
* We believe that nonforma1ly-de1ivered education
holds the interest of youth and allows for 
flexibility of programming.
* We believe that curricula should be designed and
implemented collaboratively with other
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educational institutions, organizations and 
agencies to comprehensively serve youth in our 
local communities and states, whenever possible.
* We believe that Extension's youth development 
programs must be professionally managed by 
educators skilled in the principles of youth 
development" (Curriculum Development, 1991, p. 2- 
3).
Youth Organizations
With the many problems that youth face, youth organ­
izations are essential to provide leadership development 
and many other advantages. According to Sauer (1990), 
President and CEO of the National 4-H Council, there is a 
youth crisis in America that crosses cultural, social, and 
economic boundaries. Many people recognize youth's 
problems as teenage pregnancy, drug and alcohol abuse, 
illiteracy, juvenile crime, prostitution, teenage suicide, 
school dropout, and youth unemployment. Sauer thinks that 
these are only symptoms of the actual problems rather than 
the root causes. Sauer identified the root causes as 
"poverty, lack of family support, negative peer pressure, 
and sometimes neighborhood, color of skin, ethnic 
background, and language barriers" (1990, p. 4).
In her May 1992 commencement address to over 2000 
Spring graduates at Louisiana State University (LSU), First 
Lady Barbara Bush (1992) discussed the importance of family 
cohesiveness in helping combat the deterioration of our 
society. She said the important thing is to always be 
there for someone who needs you.
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Another barrier that youth face is lack of family 
support. This barrier is not only for low-income, high 
risk students, but for children of top executives as well. 
When mentioning the barrier of lack of family support, Bush 
(1992) quoted a recent Fortune survey. The survey revealed 
that 36% of children of top executives had to have 
psychiatric or drug abuse treatment, while only 15% of non- 
executives' children in the same company had to have 
similar treatment.
Bush (1992) stated that 50 years ago, youth faced such 
problems as chewing gum, talking out of turn, noise, 
running in the halls, and dress code violations. Today, 
youth are faced with teenage pregnancy, suicide, murder, 
robbery, and drug and alcohol abuse. Bush continued to say 
a strong family will help combat the problems of our 
American society.
It is a fact that youth of today do have to face many 
problems and barriers. Students need to have access to 
information that will help them make decisions about their 
health and their future. Roth and Hendrickson (1991) 
stated the problem is still unresolved as to who will give 
students the information that is necessary to make 
decisions about these problems.
Roth and Hendrickson (1991) propose a collaboration 
between the school and community-based student 
organizations. They discuss a program given by the Boys
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Club in Florida that urges students to help their peers 
with their problems. The concept of the program is "Kids 
helping Kids in a local setting in Kids language". From 
this concept came the Youth Visions 2000 Program. The 
Visions program helped students with problem solving, 
leadership, and social interaction, while learning about 
high-risk activities that would harm their health and 
future.
Student organizations are an integral feature of 
vocational education. Integral is an adjective that is 
defined as necessary for completeness. The vocational 
education class would not be complete without the 
vocational student organization (VSO), and the VSO could 
not take place with out the vocational education class 
(Vaughn and Others, 1987) .
Each area (subset) of vocational education has at 
least one student organization. The following is a list of 
the vocational student organizations: Future Farmers of
America (FFA); Future Business Leaders of America (FBLA); 
Future Homemakers of America/Home Economics Related 
Occupations (FHA/HERO); Office Education Association (OEA); 
Vocational Industrial Clubs of America (VICA); Technology 
Students Association (TSA); Health Occupation Students of 
America (HOSA); and Distributive Education Club of America 
(DECA) (Vaughn and Others, 1987).
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The Carnegie task force study mentions the following 
youth-serving organizations: American Camping Association;
American Red Cross; ASPIRA Association, Inc.; Big 
Brother/Big Sisters of America; Boy Scouts of America; Boys 
and Girls Clubs of America; Camp Fire Boys and Girls;
Child Welfare League of America; Girl Scouts of the U.S.A.; 
Girls Incorporated; Junior Achievement; National 
Association For The Advancement Of Colored People; National 
Coalition of Hispanic Health and Human Services 
Organizations; National 4-H Clubs; National Network of 
Runaway and Youth Services; National Urban League; The 
Salvation Army; WAVE, Inc.; YMCA of the USA; and YWCA of 
the U.S.A. Other types of youth-serving organizations are 
in schools, public agencies, service organizations, sports 
organizations, parks and recreation organization, etc. (A 
Matter of Time. Carnegie Council on Adolescent Development,
1992). Many youth organizations help students to overcome 
problems and barriers.
Whether it is a VSO or other youth organization, there 
are many valuable reasons that youth should be involved. 
Miller (1985) cites the following as advantages/ values of 
being involved in student organizations:
Leadership development 
Citizenship and patriotism 
Sense of belonging and importance 
Develops a positive attitude
Helps work with others in group situations 
Competition
Builds decision making skills 
Recognition
Feel like you are "somebody”
Sportsmanship (learn to win and to lose) 
Scholarship
Makes them see that they have talents 
Strengthens community and family ties 
Builds self esteem 
- Learn to set goals and work hard to 
accomplish those goals
Sparks interest in vocational education 
Builds a bridge between high school and the 
working world
With the value of youth organizations established, it 
seems appropriate to discuss some specific youth programs. 
According to Martin (1992), a basketball program in San 
Antonio, Texas, was started by the National Youth Sports 
Volunteer Coaches Association, the Young Men's Christian 
Association (YMCA), and the Boys and Girls Club. Funding 
for the basketball organization was provided by the San 
Antonio Spurs Foundation. One of the volunteer coaches is 
a professional basketball player from the Spurs. The goal 
of the program is to keep children off the street and to
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put them in a more controlled competitive setting where 
they are supervised by trained volunteer coaches.
According to Monica Gautreau (personal communication, 
June 19, 1992), at the Young Women's Christian Association 
(YWCA) in Baton Rouge, Louisiana, Extended Day Programs are 
designed for students to stay after school to get homework 
assistance and to take part in recreational activities of 
their choice. Extended Day Programs are not only good for 
low income, high risk students, but for students of working 
parents, also. Gautreau mentioned an Extended Day Program 
in the Sherwood Forest area of Baton Rouge, Louisiana, that 
kept students of working parents from having to go home to 
an empty house. The summer day camps of the YWCA are also 
very valuable to help students overcome barriers.
Kerry Wilkerson, Unit Leader of the Boys and Girls 
Club of Baton Rouge, Louisiana, (personal communication, 
June 18, 1992) discussed programs available for youth.
These programs included the following six core areas of 
learning:
1. Personal Adjustment Skills - homework, test 
skills
2. Social Recreation - ping pong, free play games
3. Cultural Enrichment - Black History
4. Outdoor and Environmental - recycling
5. Health and Physical Education - sports leagues
6. Citizenship and Leadership - public speaking
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Enrollment and Enrollment Changes in Youth Organizations 
There have been enrollment changes in youth 
organizations. It is important to be aware of enrollment 
situations and enrollment changes in youth organizations.
Youth organizations showed growth in the 1960s and 
1970s. However, the enrollment growth situation did not 
stand up in the '80s. For many vocational student 
organizations, membership growth that had continued in the 
'60s and 17 Os was stagnant or beginning to decline in the 
1980s (Hannah, 1993).
According to Hannah (1993), only the newer VSOs, such 
as Technology Students Association (TSA) and Health 
Occupation Students of America (HOSA) have seen a 
continuing increase in membership. FFA was on a downward 
trend until 1992, until an intensive marketing push brought 
in 18,000 new members.
On the down side, FHA, VICA, and DECA have seen 
declining enrollments. FHA enrollment has declined to 
268,025 members from 281,088 in 1988. VICA has 250,000 
members, which declined from 278,000 in 1987. DECA now has 
6,845 less members than the 147,838 members in 1989.
FBLA's membership has remained stagnant at 270,000 for two 
years (Hannah, 1993).
Enrollment and Membership in 4-H
According to A Matter of Time: Risk and Opportunity in 
the Nonschool Hours (Carnegie Council on Adolescent
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Development, 1992), "in 1991, 5,657,657 boys and girls 
between the ages of five and nineteen were enrolled in 4-H 
programs. Of those, 68 percent were aged nine to fourteen. 
Fifty-two percent were female, and 25 percent were 
minority. Ten percent lived in suburbs of cities of more 
than 50,000 people, and 22 percent lived in cities of more 
than 50,000" (p.148).
Just like other organizations, the 4-H Youth 
Development Program has shown declining enrollments. 
According to the Annual 4-H Youth Enrollment Reports from 
1976-1987, the 4-H program in Louisiana reported a decline 
in enrollment from 85,799 members in 1976 to 68,626 members 
in 1987. The 21 percent decrease was in number of members 
enrolled in organized 4-H clubs in Louisiana for the 11- 
year period (Pichon, 1989).
The 4-H Program is open to students aged 9-19. In 
Louisiana, in order to enroll in 4-H, children must be in 
the fourth grade and be nine by January 1 of the current 
school year. The five types of 4-H membership are as 
follows:
1. Youth participating in organized 4-H Clubs
2. Youth participating in 4-H special interest or 
short-term programs
3. Youth participating in 4-H school enrichment 
programs
4. Youth participating in individual study
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5. Youth participating in 4-H instructional TV 
series (Naquin).
A small membership fee is requested from all 4-H 
members in organized clubs, members at large, and from 
those members in school enrichment and special interest 
groups who compete in parish and state programs. The 
purpose of the assessment is to help provide awards for 
winners in 4-H contests as well as to pay expenses for 4-H 
members attending meetings of the State 4-H Executive 
Committee (Naquin).
Factors Influencing Enrollment Changes in Youth 
Organizations
Many studies have been done addressing factors that 
influence enrollment changes in youth organizations.
Studies by Kreitlow, Pierce, and Middleton (1959) and by 
Ewing (1963) identified some factors associated with 
membership. They found that (1) 4-H members came from 
families with higher income than did non-members; (2) 4-H 
members' families had higher social participation scores 
than did non-members; (3) 4-H members' families had a 
higher level of living than did non-members families; (4) 
4-H members were more likely to live in better land class 
areas than non-members; and (5) the families of 4-H members 
lived closer to the social centers in which 4-H clubs were 
located. Other factors associated with membership as 
determined by Ewing (1963) included: participation and 
leadership in other school organizations, participation in
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church activities, parental opinion of 4-H club work, 
enjoyment and level of participation in athletics, 
membership status of a steady girl friend, student body 
leadership, participation in social activities, educational 
plans, selected trait ratings, and attitude toward adults.
A study by Byerley (1972) reported the following 
variables to influence young people to enroll, reenroll, or 
drop out of 4-H work. The variables included; peer group 
influence, age at the time of the first enrollment, place 
of residence, church attendance, parental interest, 
participation and approval of 4-H activities, mothers' club 
membership, how the young person spends available free 
time, the individual's participation in the 4-H program, 
local club activities, and the interests of the young 
person.
Studies conducted by Louque (1987) and Ritchie and 
Resler (1993) reported the most frequently identified 
reasons for leaving the 4-H program were; (1) students had 
other things to do, including sports and a job, (2) 
students did not want to fill out project books, (3) 4-H 
did not change as the student grew older, (4) another 
organization or club was more important, (5) the 4-H 
activities were repetitive, (6) 4-H was boring, and (7) the 
student's friends did not like 4-H.
According to Ritchie and Resler (1993), since 1980, 
the number of youth enrolled in 4-H in Indiana has
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fluctuated greatly. Many promotional efforts accounted for 
large increases in enrollment, but no such obvious reason 
could be found for enrollment decreases in a given year. 
Extension educators have speculated that 4-H loses youth to 
other activities. The authors found that Indiana 4-H youth 
generally leave the program due to dissatisfaction with 
club activities.
Hannah (1993) stated that even though Vocational 
Student Organizations have many benefits, most have 
experienced a decline in membership over the past several 
years. VSO advisors and directors attribute this decline 
to external factors, such as fewer high school students and 
potential teachers, state budget cutbacks in vocational 
programs, and high schools placing more emphasis on 
academics.
4-H Aaent Characteristics
Another group of variables which has potential impact 
on enro1lment/enrollment changes is 4-H agent 
characteristics. These characteristics are important for 
the professional staff development efforts of the 4-H 
agent.
Oakley and Garforth (1985) state “There are no models 
of an agent's role which are applicable to all situations. 
An agent must consider each situation individually and 
adopt a position or role suitable to that situation"
(p.92). It is difficult to determine exactly what skills
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are required of the extension agent. Therefore, a vast 
range of skills has been suggested for agents doing 
extension work. The main areas of skills required of an 
extension agent are organization and planning, 
communication, analysis and diagnosis, leadership, 
initiative, and confidence (Oakley and Garforth, 1985).
In the Guide to Extension Training, some of the 
personal qualities and characteristics that the authors 
address for extension agents are commitment to extension 
work, reliability, humility, confidence, determination to 
achieve something, courage, and effective communication 
skills. Since public speaking represents an important 
aspect of an extension agent's work, effective 
communication through a public speech, a demonstration, and 
taking part in a community discussion is essential (Oakley 
and Garforth, 1985).
4-H Professional Research and Knowledge Base
The Extension Service-USDA provided funding to conduct 
research projects designed to identify and strengthen the 
body of research and knowledge relating to Extension 
4-H/Youth Development programs. The 4-H Professional 
Research and Knowledge Taxonomy (4-H PRK) was developed by 
the Youth Development Information Center of the Extension 
Service (USDA) (See Figure 1). Through the professional 
research and knowledge projects, 4-H has strengthened its 
ability to use current research and knowledge in designing,
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Figure 1. 4-H Professional Research and Knowledge Taxonomy
implementing, and evaluating educational programs that meet 
the rapidly changing needs of youth. 4-H, through 
specification of a research and knowledge base, has 
enhanced the career status of the 4-H/Youth Development 
professional. Use of the professional research and 
knowledge base in program development, as well as 
professional staff development efforts, is imperative to 
the future of 4-H. The 4-H PRK is important to this study 
in order for the reader to be familiar with areas of 
training that might help with the professional development 
of the agent (4-H PRK, 1988).
Marketing and Image
Marketing is an essential element in efforts to change 
or improve the image of an organization. Marketing as 
defined by Koontz and Fulmer (1984), "is more than simple 
advertising or merchandising. It involves all the 
activities required to make a salable product and get it to 
the right place at the right price at the right time" (p. 
276). When organizations discover customers' needs or 
wishes and try to fulfill them, this idea is called the 
"total marketing concept".
Sharpe (1993) stated the image of any service 
organization is in the hands of its providers. This is 
especially true for vocational-technical education, whose 
providers (instructors and staff) are in daily contact with 
their primary consumers (students) for months and years.
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According to Sharpe (1993), neither advertising nor 
any external influence completely shapes one's impression 
of an organizationo The strongest impressions come from 
personal experiences. Consumers often tell others about 
the negatives, usually share the positives and never 
mention the neutrals. "Word-of-mouth" advertising is the 
second most powerful form of marketing, after personal 
experience.
According to Sharpe (1993), the four P's for powerful 
marketing are program (or product), place, price and 
people. Program is the first P of marketing. Services and 
products must be of the highest quality. Students must 
learn, enjoy it, be proud of it and profit from it.
Program quality is the number one source of image.
The second P of marketing is Place. It is necessary 
to have a professional, and user-friendly instructional 
area. A caring image is presented if things are neat, 
orderly, organized and attractive.
Price is the third P of marketing. Even where there 
is no tuition for vocational instruction, there still is a 
price to be paid. Student's time, commitment, enthusiasm 
and trust are investments and are the price that is paid.
The fourth P of marketing is People. An important 
source of a service company's image comes from the people 
who deliver the service. A positive, enthusiastic attitude 
demonstrated on the front line is what sells companies to
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their customers. In vocational-technical education, 
instructors are the visible symbols tied to image.
If VSOs are serious about recharging membership, they 
must make even stronger efforts to secure support from the 
business community. The future of VSOs lies in the 
teachers'/advisors' ability to meet changing needs of 
education, business and their student members (Sharpe,
1993) .
With regard to 4-H, marketing and shaping the image 
of the organization could help enrollment. As stated in 
You Determine 4-H's Image, before one can portray an 
updated 4-H image, one must believe that 4-H is for all 
youth, that it is modern, and that 4-H has a future.
Belief and enthusiasm will help to sell a positive image of 
the 4-H Youth Development Organization.
Summary
The 4-H Program is part of the U.S. Department of 
Agriculture's Cooperative Extension Service. 4-H is for 
students ages 9-19. The purpose of 4-H is to provide 
practical education through hands-on experiences.
4-H offers youth many opportunities for growth and 
development. Leadership development and people development 
are foremost among the goals of the 4-H organization. 4-H 
provides learning experiences that are stimulating to the 
development of life skills.
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4-H and other youth organizations can be valuable in 
meeting the youth crisis in America. Youth organizations 
contribute to leadership development and help build 
character. Many organizations help youth to overcome 
problems and barriers.
Even though 4-H and other youth organizations are 
worthwhile, a concern in recent years has been the 
declining enrollment. Youth organizations that showed 
enrollment growth in the 1960s and 1970s were stagnant or 
beginning to decline in the 1980s. Many studies have been 
done addressing factors that influence enrollment changes 
in youth organizations.
4-H agent characteristics have potential impact on 
enrollment/enrollment changes in 4-H. A vast range of 
skills have been suggested for agents doing extension work. 
Use of the professional research and knowledge base in 
program development, as well as professional staff 
development efforts, is essential to the future of 4-H. 
Parts of the 4-H Professional Research and Knowledge Base 
Taxonomy are included in this study as important components 
of the 4-H agent's professional development.
Marketing is an essential element in efforts to change 
or improve the image of an organization. Belief and 
enthusiasm will help sell a positive image of 4-H.
Marketing and shaping the image of the organization could
help enrollment. Knowledge of marketing and recruitment 





The population of this study was defined as agents of 
the Louisiana Cooperative Extension Service (LCES) who were 
currently assigned to work with the 4-H program. The LCES 
Personnel List (LCES Personnel, 1992), published by the LSU 
Agricultural Center, provided the frame of the population. 
The sampling plan for the study included the following 
steps:
1. acquired the personnel list,
2. identified those agents who were doing 4-H work,
3. assigned identification numbers to 4-H agents in 
each parish. Only agents with at least one year 
experience in a 4-H position were considered 
eligible except in parishes where no agents had 
one year or more experience. When this happened, 
the agent with the most experience was selected.
4. randomly selected one agent from each parish to 
participate in the study.
Instrumentation
This study utilized two measuring instruments. The 
first instrument was a researcher designed questionnaire 
that was distributed to the 4-H agent sample (See Appendix 
C). The questionnaire consisted of five sections. Section 
One contained questions about professional employee
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characteristics. This section also contained a question 
about agents' perceptions of their preparation in selected 
skills and knowledges (training). The scale used was a 4- 
point scale from Unprepared to Very Prepared. Section Two 
contained questions on background information about the 
respondents. Section Three contained questions about some 
basic personal information about each respondent such as 
marital status and number of children. This section also 
contained a question on perceived support for the agent's 
4-H work. The scale used was a 4-point scale from Strongly 
Disagree to Strongly Agree. Section Four contained 
questions about characteristics of the parish 4-H programs. 
Section Five contained questions about 4-H program 
activities in the area of recruitment.
Content validity of the questionnaire was established 
through a review by an expert panel of ten consisting of 
the following: five State Extension Personnel, three
Extension field staff, one former 4-H agent, and one 
Volunteer 4-H Leader.
The researcher used Cronbach's alpha internal 
consistency coefficients to estimate the reliability of the 
training variable scales. The alpha for the prior-to- 
employment training scale was .93. The alpha for the on- 
the-job training scale was .94. The alpha for the in- 
service training scale was .95.
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The researcher used Cronbach's alpha internal 
consistency coefficient to estimate the reliability of the 
support of 4-H variable scale. The alpha for the support 
of 4-H scale was .79.
The second instrument was a data form on which 
information regarding state and parish 4-H enrollments was 
recorded from the Annual 4-H Youth Enrollment Report ES 
237. Enrollment figures for this study were collected from 
the state 4-H office.
Data Collection
The first step in data collection was to acquire 
approval of the LCES Director. Permission to conduct the 
study was requested from and granted by Dr. Denver Loupe.
A copy of the approval letter is in Appendix A.
The second step in data collection was to mail the 
questionnaire, a cover letter (See Appendix B), and a 
postage-paid, pre-addressed return envelope to the selected 
sample. Non-response follow up procedures used in data 
collection included the following: a reminder post card
was mailed to 14 non-respondents two weeks after the 
original mailing, a telephone call was made to eight 
remaining non-respondents three weeks after the original 
mailing, and a second telephone call made to three 
remaining non-respondents four weeks after the original 
mailing. Two agents requested a second copy of the 
questionnaire when contacted by telephone. After all of
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the non-response follow ups, a total of 63 responses were 
received of the 64 mailed, yielding a response rate of 
98.4%.
Data Analysis
The completed questionnaire was coded and analyzed 
using the LSU System Network Computer Center facilities.
The SPSS statistical computer program was used by the 
researcher to analyze the data collected in this study.
The alpha level was set at .05 S priori for all statistical 
tests.
For statistical analysis, independent variables in the 
study were coded as follows:
Job Assignment 
Code
1 4-H and Youth
2 Agriculture and 4-H __%Agriculture __%4-H
3 Home Economics and 4-H __%Home Economics ___%4-H
4 Other
5 No Longer Work with 4-H
For data analysis beyond description, the job 
assignment categories were recoded to include 2 groups 


















Years Employed by LCES 
Code
_ Number of years employed
Years as a 4-H Agent 
Code





3 Master's plus 15 hours
4 Master's plus 30 hours
5 Doctorate
6 Other
For data analysis beyond description, the groups were 
recoded into two categories. The first category was agents 
who indicated having completed a Bachelor's degree only.
The second category was agents who indicated having 
completed a Master's degree or higher.
Bachelor's and Master's University attended 
Code
1 Land-Grant University in Louisiana
2 In-state, Non Land Grant university
3 Out-of-state university
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For data analysis beyond description, the groups were 
recoded into two categories. The first category was agents 
who attended universities in Louisiana. The second 
category was agents who attended universities out of 
Louisiana.
Undergraduate area of concentration 
Code
1 Vocational Agriculture Education
2 Animal Science
3 Home Economics Education
4 Agricultural Economics




9 Clothing & Textiles
10 Food and Nutrition/Dietetics
11 Other
For additional descriptive summary, the groups were 
recoded into three categories. One category was the 
education related area of concentration, the second 
category was the Agriculture related concentration, and the 
third category was the Home Economics/Human Ecology related 
concentration.
For data analysis beyond description, the groups were 
recoded into two categories. The first category was the 
Education related area of concentration and the second 
category was the Technical Agriculture/Home Economics 
related area of concentration.
Master's area of concentration 
Code
1 Vocational/Extension Education
2 Technical Agriculture Area
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For data analysis beyond description, the groups were 
recoded into two categories. The first category was the 
Education related area of concentration and the second 
category was the Technical Agriculture/Home Economics 
related area of concentration.
Stay in 4-H
• Code
1 Stay in 4-H
2 Move to adult work
Residence while growing up
Code
1 Farm
2 Towns Under 10,000 and Rural Non-Farm
3 Towns and Cities 10,000 to 50,000
4 Suburbs of Cities of Over 50,000
5 Central Cities of Over 50,000











For data analysis beyond description, the groups were 
recoded into two categories. One category was all 4-H
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agents that were single (recode 2=1, 5=1) and the second 
category was all 4-H agents that were married.






4 Other family members
5 Volunteer leaders
6 4-H agents or organization administrators
7 Other
Respondents were asked to check all that apply.
How active agent was as a 4-H member
Each item was coded as 0=no and l=yes.
1. Paid dues to enroll in 4-H
2. Attended regular 4-H meetings
3. Completed 4-H projects
4. Was an officer in local 4-H
5. Member of Junior Leaders in parish
6. Attended Parish 4-H programs
7. Attended State 4-H programs
8. Attended National 4-H programs
To determine the overall measurement of the 4-H 
activity level, a score was computed as the sum of the 
eight items with a possible range of from 0 to 8.
How active agent was in other youth organizations 
Each item was coded as 0=no and l=yes.
1. Paid dues to enroll in organization
2. Attended regular organization meetings
3. Completed projects for the organization
4. Was an officer in organization
5. Attended parish programs of the organization
6. Attended regional programs of the
organization
7. Attended state programs of the organization
8. Attended national programs of the
organization
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To determine the overall measurement of the other 
youth organizations activity level, a score was computed as 
the sum of the eight items with a possible range of from 0 
to 8.
Does agent attend all club meetings 
Code
1 Attends all meetings
2 Attends most of the meetings
3 Does not attend many of the meetings
For data analysis beyond description, the groups were 
recoded into two categories. One category was agents that 
attended all meetings and the second category was all 
agents that attended some or most of the meetings.








Perception of 4-H as a career choice
For data analysis beyond description, negative
responses were coded as 0 and positive responses were coded 
as 1. A career score was computed which consisted of the 
sum of the seven items.
1. 4-H work should only be done for a few years
2. 4-H work should have a promotional ladder
3. 4-H work should be a stepping stone to other
positions
4. 4-H work is fulfilling
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5. 4-H work can be a career
6. 4-H work is exciting
7. 4-H work is motivating






For data analysis beyond description, a support score 
was computed which consisted of the sum of the ranking from 
the 11 items.
1. Fellow parish 4-H Agents
2. Parish Adult Program Agents
3. District Agent
4. Parish Chairman
5. State 4-H Staff






Number of 4-H clubs
For data analysis beyond description, number of 4-H 
clubs was computed which consisted of a sum for number of 
elementary clubs, number of junior clubs, number of senior 
clubs and number of other clubs.
CHAPTER IV 
FINDINGS
The primary purpose of this study was to identify 
program and agent characteristics which are related to 
changes in 4-H enrollment.
The first objective of the study was to describe 
Louisiana 4-H agents on selected personal and professional 




Respondents were asked to indicate their job 
assignment. The primary purpose of this item was to 
determine if they were assigned totally to 4-H work or if 
they were assigned to do part 4-H work and part adult work. 
If the respondents indicated that they did part adult work 
they were asked to indicate the proportion of their time 
that was assigned to 4-H and adult work respectively.
Of the 62 agents that responded to this item, 52 
(82.5%) indicated that they were assigned 100% to 4-H and 
youth work. Seven respondents (11.1%) reported a 
combination of Home Economics and 4-H work in their job 
assignment. Among these seven respondents, the average 
proportion of time assigned to 4-H was 68.8%. The 




In addition, three respondents (4.8%) reported job 
assignments that were a combination of Agriculture and 4-H. 
The average proportion of time assigned to 4-H was 50% and 
50% of their time was assigned to Agriculture work.
Length of Employment
Respondents were asked to report two professional 
longevity measures, years employed by the LCES and years as 
a 4-H agent.
Years Employed bv LCES. The number of years employed 
by the LCES ranged from 1 to 25, with the mean years 
employed of 9.7 (standard deviation = 6.62). The largest 
group of respondents (22 or 34.9%) reported that they had 
been employed by the LCES less than 5 years. The majority 
of the respondents (36 or 57.1%) had been employed 10 years 
or less. Only four (6.4%) had been employed more than 20 
years (See Table 1).
Years as a 4-H Agent. The number of years employed as 
a 4-H Agent ranged from 1 to 25, with the mean years as a 
4-H Agent of 9.1 (standard deviation = 6.27). The largest 
group of respondents (23 or 36.6%) reported that they had 
been employed as a 4-H agent less than 5 years. The 
majority of the respondents (39 or 62.0%) had been employed 
10 years or less. Only four (6.3%) had been employed more 
than 20 years (See Table 2).
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Table 1
Years Employed bv LCES
Year category Number Percent
Less than 5 22 34.9
5 to 10 14 22.2
11 to 15 15 23.8
16 to 20 8 12.7
Over 20 4 6.4
Total 63 100.0
Note. Mean years employed by LCES was 9.7.
Highest Educational Degree Completed 
When asked to indicate their highest educational 
degree earned, 25 of the respondents (39.7%) reported a 
Bachelor's degree. Thirty of the respondents (47.6%) 
reported having completed a Master's degree, and eight 
(12.7%) had completed work beyond a Master's degree (See 
Table 3).
University from Which Respondents Completed Their 
Bachelor's Degree
When asked to identify the institution from which they 
received their undergraduate degree, respondents identified 
a total of 16 different universities. The university
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Table 2
Years Employed as 4-H Agent
Year category Number Percent
Less than 5 23 36.6
5 to 10 16 25.4
11 to 15 16 25.4
16 to 20 4 6.3
Over 20 4 6.3
Total 63 100.0
Note. Mean years employed as a 4-H Agent was 9.1.
Table 3




Master's plus 15 hours 








identified most frequently was the University of 
Southwestern Louisiana (10 or 15.9%). Three other 
universities were identified by more than 10% of the 
respondents. These included Louisiana State University (9 
or 14.3%); Louisiana Tech University (9 or 14.3%); and 
Northwestern State University (8 or 12.7%). All 
universities reported are presented in Table 4.
To further examine the variable university from which 
undergraduate degree was completed, the data were 
summarized into two main categories which included In-State 
universities and Out-of-State universities. These data 
showed that 57 (90.5%) reported that they received their 
undergraduate degree at a university from within the state 
of Louisiana. Of these 57 respondents, 12 reported 
attending a land-grant university to complete their 
Bachelor's degree and 45 indicated that they attended an 
in-state non land-grant university to complete their 
Bachelor's degree.
Six (9.5%) reported that they completed their 
Bachelor's degree at an institution outside of the state of 
Louisiana. The frequencies and percentages of the 
Bachelor's university categories are presented in Table 5. 
Area of Concentration in the Bachelor's Degree 
Respondents were asked to indicate their major area of 
preparation at the undergraduate level. The largest group 
reported Home Economics Education as their undergraduate
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Table 4
University from Which Respondents Completed Their
Bachelor's Degree
University Number Percent
Univ. of Southwestern Louisiana 10 15.9
Louisiana State University 9 14.3
Louisiana Tech University 9 14.3
Northwestern State University 8 12.7
Southeastern Louisiana Univ. 5 7.9
Northeast State University 5 7.9
Nicholls State University 4 6.4
McNeese State University 3 4.7
Southern University 3 4.7
Grambling University 1 1.6
Radford University 1 1.6
University of Florida 1 1.6
Ohio State University 1 1.6
Colorado State University 1 1.6
Texas Christian University 1 1.6









Non Land-Grant 45 71.4
Out-of-State 6 9.5
Total 63 100.0
major (21 or 33.3%). The next largest group were those who 
majored in Animal Science in their undergraduate program 
(15 or 23.8%). Only one other major was reported by more 
than 10% of the participants. This major was Agriculture 
Business (8 or 12.7%). All reported undergraduate majors 
are presented in Table 6.
Data regarding undergraduate majors was further 
summarized by categorizing the responses into the following 
groupings: 1. Technical Area of Agriculture; 2. Technical
Area of Home Economics/Human Ecology; 3. Education Related 
Area. This summary is reported in Table 7.
The undergraduate majors that were included in the 
Technical Area of Agriculture group were Animal Science,
Table 6
Undergraduate Manors Reported bv Respondents
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Undergraduate technical area Number Percent
Home Economics Education 21 33.3
Animal Science 15 23.8
Agriculture Business 8 12.7
Clothing and Textiles 5 7.9
Family Life/Child Development 4 6.3
Vocational Ag. Education 4 6.4
Food and Nutrition/Dietetics 3 4.8
Agronomy 2 3.2
Agriculture Economics 1 1.6
Total 63 100.0
Agriculture Business, Agronomy, and Agriculture Economics. 
The undergraduate majors that were included in the 
Technical Area of Home Economics/Human Ecology group were 
Clothing and Textiles, Family Life/Child Development, and 
Food and Nutrition/Dietetics. The undergraduate majors 
that were included in the Education Related Area group were 
Home Economics Education and Vocational Agriculture 
Education. Using this classification, the areas of
50
technical agriculture and education related were 
approximately equally represented (26 or 41.3% and 25 or 
39.7% respectively).
Table 7
Categories of Undergraduate Majors Reported bv Respondents
Undergraduate technical area Number Percent
Agriculture Area 26 41.3
Education Area 25 39.7
Home Economics Area 12 19.0
Total 63 100.0
Universities from Which Respondents Completed Their
Master's Degree
The 38 respondents who had completed a Master's degree 
were asked to indicate from which university they earned 
their degree. Respondents identified a total of nine 
different universities. The university identified most 
frequently (20 or 52.6%) was Louisiana State University.
Two other universities, Louisiana Tech University and 
Northwestern State University, were identified by more than 
10% of the respondents (See Table 8).
To further examine the variable university from which 
Master's degree was completed, the data were summarized 
into two categories which included In-State universities
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Table 8
Universities from Which Respondents Completed Their
Master's Degree
University Number Percent
Louisiana State University 20 52.6
Louisiana Tech University 5 13.2
Northwestern State University 4 10.6
University of Southwestern La. 3 7.9
Northeastern Louisiana Univ. 2 5.3
Southeastern Louisiana Univ. 1 2.6
Nicholls State University 1 2.6
University of Florida 1 2.6
Ohio State University 1 2.6
Total 38 100.0
and Out-of-State universities. These data showed that 36
or 94.8% reported that they received their Master' s degree
at a university from within the state of Louisiana In
addition, the majority of the respondents (20 or 52.6%) 
attended a land-grant university in Louisiana (See Table 
9) •
Area of Concentration in the Master/s Degree 
Respondents were asked to indicate their major area of 
preparation at the Master's level. The two largest groups
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reported Vocational/Extension Education (14 or 38.9%) and 
Home Economics/Human Ecology (14 or 38.9%) as their 
Master's area of concentration. All reported Master's 
areas of concentration are presented in Table 10.
Data regarding Master's area of concentration were 
further summarized by categorizing the responses into the 
following groupings: 1. Education Related Area; 2.
Technical Home Economics/Human Ecology; 3. Technical 
Agriculture. The Master's areas of concentration 
Vocational/Extension Education and Education were combined 
to make up the Education Related Area group. Of the 
thirty-six that had a Master's degree and responded, 19 
(48.7%) reported an Education area of concentration in the 
Master's degree, 14 (35.9%) had a home economics area of
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concentration, and 3 (7.7%) had an agriculture area of 
concentration (See Table 11).
Table 10
Master's Area of Concentration Reported bv Respondents
Master's area Number Percent
Vocational/Extension Education 14 38.9
Home Economics/Human Ecology 14 38.9
Education 5 13.9
Technical Agriculture 3 8.3
Total 36 100.0
Note. Two Agents did not respond to this item.
Transfers to Other Positions
Respondents were asked if they had any transfers to 
other positions or other parishes during their employment 
with the LCES. Fifty-three percent (n=33) of the 
respondents said they had at least one transfer to 
another position or parish during the time they had worked 
with the LCES. Forty-seven percent (n=29) had not had a 
transfer to another position or parish.
Stay in 4-H Work
Respondents were asked if a position of similar rank 
were available to them today in adult work, would they stay
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Table 11
Categories of Master's Area of Concentration
Master's category Number Percent
Education Area 19 48.7
Home Economics Area 14 35.9
Agriculture Area 3 7.7
Total 36 100.0
Note. Two Agents did not respond to this item.
in 4-H work or move to the adult position. Of the 60 
agents that responded to this item, 63.3% (n=38) indicated 
that they would stay in 4-H work, while 36.7% percent 
(n=22) indicated that they would move to adult work. 
Personal Employee Characteristics
The second section of the questionnaire included 
questions about the respondent's personal background 
information.
Age of Respondents
Respondents were asked to report their age. The age 
of the respondents ranged from 25 to 55 years, with a mean 
of 35.5 years. Slightly more than one-fourth (n=16) of the 
respondents were under 30 years of age. Only one (1.6%) 




Age category Number8 Percent
Less than 30 years 16 25.4
30 to 39 28 44.4
40 to 49 18 28.6
50 or more 1 1.6
Total 63 100.0
Note. Mean age was 35.5
Number of respondents in each age category.
Gender of Respondents
Respondents were asked to report their gender. 
Twenty-eight of the respondents (44.4%) were male and 35 
(55.6%) were female.
Racial/Ethnic Classification of Respondents
Regarding ethnic classification, 60 of the respondents 
(95.2%) were white and three of the respondents (4.8%) were 
black.
Respondents/ Residence While Growing Up
Agents were asked where they lived while they were 
growing up. Sixty-one of the agents responded to this 
question. The largest group of respondents (25 or 41%) 
indicated that they lived on a farm while growing up. Over
5 6
36% (n=22) of the respondents lived in a town under 10,000 
or rural non-farm areas (See Table 13).
Table 13
Respondents7 Residence While Growing Up
Residence Number Percent
Farm 25 41.0
Towns Under 10,000 & Rural Non-Farm 22 36.1
Towns and Cities 10,000 to 50,000 6 9.8
Suburbs of Cities of Over 50,000 5 8.2
Central Cities of Over 50,000 3 4.9
Total 61 100.0
Note. Two study participants did not respond to this item.
Respondents7 Membership in 4-H
Respondents were asked to indicate if they were a 4-H 
member while they were growing up. Sixty-one (96.8%) of 
the agents responded to this question. Of the respondents, 
78.7% (n=48) indicated that they were a member of 4-H when 
they were in school, and 21.3% (n=13) of the respondents 
indicated that they were not a member of 4-H when they were 
in school.
In addition, those who were members of 4-H were asked 
to indicate the number of years they were members. The
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reported years as a 4-H member ranged from 1 to 11 with a 
mean of 6.6 years (standard deviation = 2.70).
Source of Influence to Join 4-H
The respondents were asked to indicate who influenced 
them to join 4-H. They were given the following list and 
were asked to check all that applied: parents, friends,
teachers, other family members, volunteer leaders, 4-H 
agents, and other. All 48 of the agents who indicated that 
they had been 4-H members responded to this question. The 
person/persons that were identified most frequently as 
having influenced them to join 4-H were parents (26 or 
54.2%), and 4-H agents (21 or 43.7%). Frequencies and 
percentages of the person/persons that influenced 
respondents to join 4-H are presented in Table 14.
Respondents7 Activity in 4-H
Respondents were asked to indicate their activity 
level as a member of 4-H by responding to a series of eight 
items. Each of the items was designed to measure an aspect 
of 4-H membership, and each respondent was asked to respond 
yes or no to each of the items. All of the respondents 
that had indicated that they were previously a member of 
4-H responded to these items. The item which received the 
largest number of yes responses was that they paid dues to 
enroll in 4-H (48 or 100%). Three other items received 
greater than 90% yes responses. These items were: 
attended meetings regularly (46 or 95.8%); completed 4-H
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Table 14
Influence of Selected Individuals on Membership in 4-H
Person(s) Number0 Percent
Parents 26 54.2
4-H Agents 21 43.7
Friends 18 37.5
Other Family Members 13 27.1
Teachers 10 20.8
Volunteer Leaders 8 16.7
Other 2 4.2
Note. Percentages do not add to 100 because respondents 
were asked to check all that apply.
°Number of respondents indicating that the person/persons 
influenced them to join 4-H.
projects (46 or 95.8%); and attended parish 4-H programs 
(44 or 93.6%). The item which received the fewest yes 
responses was the item attended national 4-H programs (17 
or 37.8%) (See Table 15).
To further examine the activity level of respondents, 
an activity score was calculated for the respondents based 
on their responses to these eight items. The score was 
calculated by assigning a value of one to each item for 
which a yes response was received and a value of zero for 
each item which received a response of no and summing the
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Table 15
Respondent's Activity in 4-H
Aspect of Activity Number Percent









Attended Parish 4-H Programs
Yes 44 93.6
No 3 4.8
Officer in local 4-H
Yes 34 75.6
No 11 24.4
Attended State 4-H Programs
Yes 34 75.6
No 11 24.4
Member of Junior Leaders
Yes 28 63.6
No 16 36.4
Attended National 4-H Programs
Yes 17 37.8
No 28 62.2
responses for the eight items. This created a score which 
had a possible range of from zero to eight. The mean 
activity score was 6.2 (standard deviation = 1.81). The 
scores ranged from a low of 2 to a high of 8.
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Projects Enrolled in While in 4-H
The respondents were asked to list all of the projects 
that they were enrolled in while in 4-H. Forty-eight of 
the agents listed one or more projects in response to this 
item. The project listed most frequently was Clothing (24 
or 50%). Two other projects with the most responses 
included: Foods and Nutrition (23 or 47.9%) and Junior
Leadership (21 or 43.8%) (See Table 16).
Respondents1 Membership In Other Youth Organizations 
Other than 4-H, agents were asked what youth 
organizations they were most actively involved in while 
growing up. Fifty-five of the agents listed one or more 
youth organizations in response to this item. The youth 
organizations listed most frequently were church youth 
organizations (25 or 45.5%), Future Homemakers of America 
(FHA) (16 or 29.1%), and Future Farmers of America (FFA)
(16 or 29.1%). Youth organizations in which respondents 
were involved are listed in Table 17.
Source of Influence to Join Other Organizations
The respondents were asked to indicate who influenced 
them to join the other youth organization(s) they were most 
actively involved in. They were given the following list
and were asked to check all that applied: parents,
friends, teachers, other family members, volunteer leaders, 
organizational administrators, and other. Fifty five 
people responded to this item. The person/persons that
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Dog Care 3 6.3
Rice 2 4.2
Home Management 2 4.2
Good Grooming 2 4.2
Dairy Foods 2 4.2
Horses 2 4.2
Vet Science 2 4.2
Photography 1 2.1
Birds 1 2.1
Older Adults & Friends 1 2.1
Breads & Cereals 1 2.1
Consumer Education 1 2.1
Plant Science 1 2.1
Note. Percentages do not add to 100 because respondents 
were asked to list all that apply.
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Table 17
Respondents' Membership in Other Youth Organizations
Organization Number Percent
Church Youth Organization 25 45.5
Future Homemakers of America 16 29.1
Future Farmers of America 16 29.1
Beta Club 11 20.0
Girl Scouts 9 16.4
Choir 7 12.7
Pep Squad 6 10.9
Future Business Leaders of America 6 10.9
National Honor Society 5 9.1
Little League Baseball 5 9.1
Cub/Boy Scouts 5 9.1
Band 4 7.3
Basketball 4 7.3
Science Club 3 5.4
Other Sports 3 5.4
Catholic Youth Organization 3 5.4
Speech Club 3 5.4
Methodist Youth Foundation 3 5.4





Bluebirds/Campfire Girls 3 5.4
Cheerleader 2 3.6
Future Teachers of America 2 3.6
Swim Team 1 1.8
School Dance Team 1 1.8
Quarter Horse Assn. 1 1.8
Industrial Arts 1 1.8
Class Officer 1 1.8
French Club 1 1.8
Football 1 1.8
Note. Percentages do not add to 100 because respondents 
were asked to list all that apply.
were identified most frequently as having influenced them 
to join one or more of the other youth organizations was 
parents (37 or 66.1%) (See Table .18).
In addition, those who were members in other
organizations were asked to indicate the number of years
that they were members of the other youth organizations. 
The years that respondents were in other youth 
organizations ranged from 2 to 18 years with a mean of 6
years (standard deviation = 3.86).
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Table 18






Organizational administrators 7 12.5
Other Family Members 6 10.7
Volunteer Leaders 4 7.1
Other 3 5.4
Note. Percentages do not add to 100 because respondents 
were asked to check all that apply. Fifty five agents 
responded to this item.
aNumber of respondents indicating that the person/persons 
influenced them to join other youth organizations
Respondents‘ Activity in Other Organizations 
Respondents were asked to indicate their activity 
level as a member in other youth organizations by 
responding to a series of eight items. Each of the items 
was designed to measure an aspect of youth organization 
membership, and each respondent was asked to respond yes or 
no to each of the items. All of the respondents that had 
indicated that they were previously a member of another 
youth organization responded to these items. The item
6 6
which received the largest number of yes responses was that 
they attended regular meetings (55 or 100%). Three other 
items received greater than 90% yes responses. These items 
were: Completed projects (53 or 96.4%); paid dues to
enroll in student organizations (50 or 90.9%); and attended 
parish programs (50 or 90.9%). The item which received 
the fewest yes responses was the item attended national 
programs (8 or 15.1%) (See Table 19).
To further examine the activity level of respondents, 
an activity score was calculated for the respondents based 
on their responses to these eight items. The score was 
calculated by assigning a value of one to each item for 
which a yes response was received and a value of zero for 
each item which received a response of no. This created a 
score which had a possible range of from zero to eight.
The mean activity score was 5.9 (standard deviation =
1.32). The scores ranged from a low of 1 to a high of 8.
Marital Status
Respondents were asked to indicate their marital 
status. Of the 62 agents that responded to this item,
64.5% (n=40) were married. More than one-fourth (16 or 
25.9%) of the respondents were single. Two (3.2%) 
indicated that they were separated and three (4.8%) 
indicated that they were divorced. One respondent (1.6%) 
reported being widowed.
Table 19
Respondents/ Activity in Other Organizations
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Respondents' Number of Children
Respondents who indicated they were other than single 
were asked to indicate how many children they had. The 
number of children of the respondents ranged from zero to
68
four with the mean of 1.37 (standard deviation = 1.08).
The largest group of respondents (17 or 37%) reported that 
they had two children (See Table 20).
Table 20
Respondents/ Number of Children







Note. Mean number of children was 1.37.
Respondents' Perceptions of 4-H Work as a Career 
Respondents were asked to indicate whether they agreed 
with a series of statements regarding 4-H work as a career 
choice. Over 90% of the agents responded yes to each of 
the following items: 4-H work is fulfilling (59 or 96.7%),
4-H work is motivating (58 or 95.1%), 4-H work should have 
a promotional ladder (57 or 93.4%), 4-H work is exciting 
(57 or 93.4%), and 4-H work can be a career (55 or 90.2%).
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The lowest yes response was 4-H should be a stepping stone 
to other positions (12 or 20.3%) (See Table 21).
Table 21
Perceptions of 4-H Work as a Career
Perceptions Number Percent
4-H is fulfilling 
Yes 59 96.7
No 2 3.3
4-H work is motivating 
Yes 58 95.1
No 3 4.9
4-H promotional ladder 
Yes 57 93.4
No 4 6.6
4-H work is exciting 
Yes 57 93.4
No 4 6.6
4-H can be a career 
Yes 55 90.2
No 6 9.8
4-H only for a few years 
Yes 13 22.0
No 46 78.0
4-H as a stepping stone 
Yes 12 20.3
No 47 79.7
Most Important Factor Influencing 4-H Enrollment
The respondents were asked to indicate what they 
perceived as the most important factor (either positive or
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negative) influencing 4-H enrollment. Sixty-one agents 
reported 26 different responses to this item. The two most
freguent responses (8 or 13.1% each response) were youth
have too much competition with other organizations or jobs, 
and that good, enthusiastic volunteer leaders were 
important. The third most freguent response was peer
pressure (7 or 11.5%) (See Table 22).
Respondent's Perceived Support of 4-H Program
Respondents were asked to indicate if they felt that 
the following individuals or groups supported their efforts 
in working with the 4-H program: fellow parish 4-H agents,
parish adult program agents, district agent, parish 
community, parents, school administrators, teachers, and 
volunteer leaders. Agents indicated their perceptions of 
the support of each on the following 4-point scale: 1 =
strongly disagree, 2 = disagree, 3 = agree, 4 = strongly 
agree. An interpretive scale was established by the 
researcher to facilitate reporting of the data as follows: 
1.00-1.50 = Strongly disagree, 1.51-2.50 = Disagree, 2.51- 
3.50 — Agree, and 3.51-4.00 = Strongly agree.
The individuals/groups which agents most agreed 
supported their efforts were District Agents (mean = 3.67), 
Fellow parish 4-H agents (mean = 3.61), and Volunteer 
Leaders (mean = 3.51). Overall, there were three responses 




Perceptions of the Most Important Factor Influencing 4-H 
Enrollment
Factor Number Percent
Too much competition0 8 13.1
Good Volunteer Leaders 8 13.1
Peer Pressure 7 11.5
Parental Support and Involvement 6 9.8
Image Problem 5 8.2
bSchool Support 5 8.2
Create innovative programs 4 6.6
4-H is not the "in” thing 4 6.6
Many opportunities available 4 6.6
Entertaining 4-H meetings 4 6.6
4-H allows youth to be involved 4 6.6
Interesting, enthusiastic agents 3 4.9
Excitement and fun 3 4.9
Popularity of 4-H in a school 3 4.9
Age of the child 3 4.9
Too costly for some 3 4.9
To get out of class 2 3.3
Citizenship 1 1.6






Not willing to branch out 1 1.6
Lack of motivation of youth 1 1.6
Lack of volunteer commitment 1 1.6
Parish location of the school 1 1.6
Need diversity awareness 1 1.6
Need freedom to choose projects 1 1.6
®Too much competition with other organizations or jobs 
Support from teachers and administrators 
chairman, state 4-H staff, subject matter specialists,
Program Characteristics
Objective #2 of the study was to describe parish 4-H 
programs in Louisiana on selected characteristics. Section 
Four of the questionnaire contained questions about 
characteristics of the parish 4-H programs.
Number of 4-H Clubs
Respondents were asked to report the number of 4-H 
clubs at each level of membership. The number of 
elementary 4-H clubs ranged from 1 to 61 with a mean of 
13.59 (standard deviation = 11.31). The number of junior 
4-H clubs ranged from 0 to 30 with a mean of 6.32 (standard
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Table 23
Respondent's Perceived Support of 4-H Program
Person(s) Mean0 Std.Dev.
District Agent 3.67 .54
Fellow parish 4-H agents 3.61 .67
Volunteer Leaders 3.51 .54
Parish Chairman 3.43 .82
School Administrators 3.27 .57
Parents 3.24 .59
Parish Adult Agents 3.22 .86
Community 3.21 .57
State 4-H Staff 3.11 .77
Teachers 3.04 .53
Subject Matter Specialists 2.88 .68
Note. The overall mean of agents' perceptions of support 
for their 4-H work was 3.29=
aThe mean is based on the following scale: 1 =
Strongly disagree, 2 = Disagree, 3 = Agree, and 4 = 
Strongly agree.
deviation = 4.92). The number of senior 4-H clubs ranged 
from 0 to 61 with a mean of 5.72 (standard deviation =
7.57). The number of other 4-H clubs ranged from 0 to 20 
with a mean of 2.90 (standard deviation = 3.54).
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Number of Agents
Respondents were asked to indicate how many 4-H agents 
were employed in their parish. The number of agents 
employed in each parish ranged from 1 to 4, with a mean of 
1.98 (standard deviation = .640). Over 69% (n=43) reported 
that they had two 4-H agents in their parish. Frequencies 
and percentages of number of 4-H agents per parish are 
presented in Table 24.
Table 24
Number of 4-H Agents per Parish






Note. Mean number of agents per parish was 1.98.
Leader Training
Respondents were asked to indicate how much time they 
spent monthly recruiting and training 4-H volunteer 
leaders. The respondents reported a range of 0 to 40 hours
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per month spent on recruiting and training 4-H volunteer 
leaders, with a mean of 11.26 hours (standard deviation =
10.57).
Length of Meetings
Respondents were asked to indicate the average length 
of the 4-H meetings in their parish. The respondents 
reported a range of 40 to 90 minutes for 4-H meetings, with 
a mean of 50.72 minutes per meeting (standard deviation = 
7.83) .
Agent Attendance at 4-H Meetings
When the agents were asked if they attended all, most, 
or some of the 4-H club meetings, 90.3% (n=56) reported 
that they attended all of the 4-H meetings and 9.7% (n=6) 
reported that they attended most of the 4-H meetings.
Rank of 4-H Projects Bv Parish Participation Level
Respondents were asked to rank the top five projects 
listed on the questionnaire according to the number of 
students enrolled in each project category in their parish. 
The project categories were as follows: Animal and
Poultry, Mechanical Science, Foods and Nutrition, 
Citizenship and Community Involvement, Natural Resources, 
Plant Science and Crops, Individual and Family Resources, 
Communications Arts and Science, Energy, Health and Safety, 
and other. Since there seemed to be inconsistencies in the 
way that the agents interpreted the question, the 
researcher chose a more consistent method of answering this
question. For the state of Louisiana, enrollment 
information about student projects is listed each year on 
the Annual 4-H Youth Enrollment Report Form ES 237 
(Cooperative Extension). According to enrollment totals 
from the 1992 4-H ES 237 Report, projects were ranked for 
each parish in descending order from #1 to #5 and a mean 
and standard deviation of the rankings were calculated.
The projects that were not ranked #1 to #5 for a parish 
were assigned a ranking of #6. Animal and Poultry (mean 
rank = 1.54) and Individual and Family Resources (mean rank 
= 1.95) were the two project categories which were ranked 
highest according to mean parish rankings. Rankings within 
a parish were based on the parish 4-H enrollment in the 
projects. The rank of projects by parish participation 
level are presented in Table 25.
Types of Strategies for Recruitment
Agents were asked what types of strategies were used 
in their parish for recruiting/enrol1ing new members. 
Fifty-nine agents responded to this item. The response 
with the highest frequency (20 or 33.9%) was that the first 
meeting was a general 4-H orientation meeting that was open 
to all eligible students. A complete list of the reported 
recruiting strategies is presented in Table 26.
Changes in Recruitment Strategies
When the agents were asked if there had been a change 
in emphasis in recruitment strategies in the previous year,
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Table 25
Rank of 4-H Projects By Parish Participation Level
4-H Project Category Rank Mean3 Std.Dev.
Animal and Poultry 1 1.54 .970
Individual and Family 
Resources 2 1.95 1.20
Mechanical Science 3 3.72 1.14
Natural Resources 4 4.74 1.11
Communications Arts 
and Science 5 5.25 .85
Foods and Nutrition 6 5.27 1.23
Citizenship and
Community Involvement 7 5.32 1.02
Energy 8 5.75 1. 08
Health and Safety 9 5.77 .64
Plant Science and Crops 10 5.79 .75
aThe top five items were ranked and the mean rank was 
computed (1.0 was the highest). All items that were not 
ranked in the top five were assigned a rank of six for 
computing means.
33.9% (n=21) reported a change in emphasis in recruitment 
of new members in the previous year and 66.1% (n=41) 
reported no change. If the agents indicated a change in 
emphasis in the previous year, they were asked to describe 
the change. Sixteen agents responded to the description
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Table 26
Types of Recruiting Strategies for the Parish 4-H Program
Strategy Number Percent
First meeting is open8 20 33.9
Newspaper and Mass Media 13 22.0
Select good Volunteers 10 16.9
Jr. Leaders recruit 6 10.2
Recruit third graders 5 8.5
Older youth help recruit 4 6.8
National 4-H Week plans 4 6.8
Letters to parents 4 6.8
Visit new schools 3 5.1
Visit fourth grade classes 3 5.1
Presentations at PTA meeting 3 5.1
Letters sent to Principals 3 5.1
Letter to previous 4-Hers 2 3.4
Emphasize accomplishments 2 3.4
Work with science classes 1 1.7
Meet with leaders & parent 1 1.7
Diversity of programs 1 1.7
Visible 4-H program 1 1.7






School Promotion Day 1 1.7
Back to school night 1 1.7
Afternoon sheet announcement 1 1.7
Lunch hour 4-H meetings 1 1.7
4-H Project Day Activities 1 1.7
Activities/trips incentives 1 1.7
aThe first meeting was a general 4-H orientation meeting 
that is open to all eligible students.
part of this item. The two most frequent responses were to 
get 4-Hers and Jr. Leaders to recruit (3 or 18.8%) and to 
recruit new members from the city (urban and minority 
areas) (3 or 18.8%). The other responses are presented in 
Table 27.
Chancre in Programming Emphasis
Agents were asked if there had been a change in 
programming emphasis in the previous year in their parish 
program. Of the respondents, 56.5% (n=35) reported a 
change in programming emphasis in the previous year and 
43.5% (n=27) reported no change.
If the agents indicated a change in programming 
emphasis in the previous year, they were asked to describe
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Table 27
Changes in 4-H Recruitment Strategies
Strategy Number Percent
Jr. Leaders talk to classes 3 18.8
Members from urban 3 18.8
Change to community level 1 6.3
Quality rather than quantity 1 6.3
PTA presentations by parents 1 6.3
Summer programs 1 6.3
Radio announcement 1 6.3
Train leaders to recruit 1 6.3
Celebrate 4-H week 1 6.3
Involve agent/teacher 1 6.3
Target 13-17 year olds 1 6.3
Talk to all 3rd graders 1 6.3
the change. The most frequent response (6 or 18.8%) was 
more environmental educational programs (See Table 28).
4-H Program Enrollment
Objective #3 in the study was to describe state and 
parish 4-H enrollment changes in Louisiana from years 1985 
to 1992. Enrollment data were collected from the LCES ES 
237 Forms for the years 1985 to 1992.
81
Table 28
Change in Programming Emphasis
Change Number Percent
More environmental programs 6 18.8
Youth-At-Risk programs 4 12.5
Planned fun activities 3 9.4
Combined similar projects 3 9.4
Involved senior 4-Hers 2 6.3
Emphasis on life-skills 2 6.3
Involve youth in programs 2 6.3
Topics geared toward contests 1 3.1
New literature 1 3.1
Training new leaders 1 3.1
Data were summarized using frequencies, percentages,
and annual percentage change in enrollment. Each year
changes in enrollment were calculated and reported in raw 
numbers and in percentage changes.
The highest enrollment total was 70,475 in 1986 and 
the lowest enrollment total was 62,378 in 1991 (one parish 
did not respond). The overall mean parish enrollment for 
the years 1985 to 1992 was 1,066.91 and the overall mean of 
total state enrollment was 67,215.
The 4-H enrollment for parishes in Louisiana in 1985 
ranged from 228 to 3211, with a mean parish enrollment of 
1099.42 and a total enrollment of 69,264. The highest 
enrollment year was 1986. In 1986, 4-H enrollment was a 
mean of 1118.65 and the total enrollment was 70,475. In 
1991, the lowest enrollment year, 4-H enrollment ranged 
from 256 to 3029 with a mean parish enrollment of 990.12 
and the total enrollment of 62,378. In 1992, the 4-H 
enrollment increased with a mean parish enrollment of 
1073.92 and the total enrollment of 67,657. Enrollment for
1985 to 1992 is presented in Table 29.
The state enrollment change was calculated for each 
year from 1985 to 1992. The state enrollment changes were 
calculated by taking the difference between the enrollment 
in one year and the enrollment in the previous year (i.e.
1986 enrollment minus 1985 enrollment). A positive 
difference indicated an increase in enrollment and a 
negative difference indicated a decrease in enrollment.
Changes in parish 4-H enrollments from 1985 to 1986 
ranged from a decrease in enrollment of 661 (-661) to an 
increase of 448. Statewide the enrollment increased by 
1211 from the 1985 year to the 1986 club year. The 
greatest decrease in a parish enrollment occurred between 
1989 and 1990. One parish had a decline in enrollment of 
920 (-920). The largest statewide enrollment decrease 
occurred during the same year. State enrollments decreased
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Table 29
State and Parish 4-H Enrollments for Years 1985 to 1992
Year Total State 
Enrollment
Range8 Mean6 Std.Dev.
1985 69,264 228-3211 1099.42 583.0
1986 70,475 317-3073 1118.65 577.0
1987 69,915 228-3317 1109.76 591.3
1988 67,457 241-2898 1070.74 560. 0
1989 67,214 227-3109 1066.88 591.4
1990 63,363 253-3166 1005.76 552.0
1991 62,378 256-3029 990.12 537.0
1992 67,657 305-3187 1073.92 621.0
Note. The mean annual parish enrollment was 1,066.91.
Note. The overall mean annual state enrollment was 67,215.
Range of annual parish 4-H enrollment
Mean annual parish 4-H enrollment
by 3851 from 1989 to 1990. The largest increase in a 
parish enrollment occurred from 1988 to 1989. One parish 
showed an increase in enrollment of 1907. However, the 
largest increase in statewide enrollment occurred from 1991 
to 1992 with an increase of 5279 (see Table 30). In 
addition to presenting a raw score, the percentage 
enrollment change was calculated for presentation of data 
and for further statistical analysis. This percentage 
enrollment change was calculated by dividing the annual
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Table 30
4-H Enrollment Change for 1985 to 1992
Years State Enroll 
Change
Range Mean Std.Dev.
1985-86 1211.0 -661 to 448 19.22 153.0
1986-87 -560.0 -318 to 321 - 8.88 118.4
1987-88 -2458.0 -641 to 461 -39.01 169.0
1988-89 -243.0 -638 to 1907 -3.85 284.1
1989-90 -3851.0 -920 to 175 -61.12 158.1
1990-91 -985.0 -567 to 732 -15.63 168.0
1991-92 5279.0 -903 to 1368 83 .79 289.0
1985-92 -1607.0 -605 to 1396 -25.51 288.0
®Range of parish 4-H enrollment change 
Mean of parish 4-H enrollment change
enrollment by the previous year's annual enrollment. 
Therefore, the resulting figure was an enrollment 
percentage as a function of the previous year's enrollment. 
For example, a percentage enrollment figure of 1.08 
indicates that the current year's enrollment is 108% of the 
previous year's enrollment. This would be an 8% increase. 
Similarly, a percentage enrollment change of .95 would 
indicate that the current year's enrollment was 95% of the 
previous year's enrollment. This would indicate a 5% 
decrease in enrollment.
Changes in parish 4-H enrollment from 1985 to 1986 
ranged from a percentage enrollment change of .78 (78%) to 
a percentage enrollment change of 1.97 (197%). Statewide 
the parish percentage enrollment change was 1.03 (103%) 
from the 1985 to the 1986 club year. The greatest 
percentage enrollment change in a parish occurred between 
1991 and 1992. One parish had a percentage enrollment 
change of .49 (which was a 51% decrease) and one parish had 
a percentage enrollment change of 2.77 (which was a 177% 
increase). Statewide the largest parish percentage 
enrollment change of 1.10 (110%) occurred between 1991 and 
1992.
Additionally, changes in parish 4-H enrollments from 
1985 to 1992 ranged from an overall percentage enrollment 
change of .49 to an overall percentage enrollment change of 
2.88. Statewide, the overall parish percentage enrollment 
change was .99 from 1985 to 1992 (See Table 31).
For further statistical analysis, a higher percentage 
enrollment change is used to indicate either a higher 
positive change (increase) or a lower negative change 
(decrease).
Relationship of Agents' Characteristics and Enrollment
Objective #4 of the study was to determine if a 
relationship existed between selected characteristics of 




Percentage Change in 4-H Enrollment for 1985 to 1992
Years Range0 Meanb Std.Dev.
1985-1986 .78 to 1.97 1.03 .161
1986-1987 . 62 to 1.30 .99 .109
1987-1988 . 61 to 1.47 .97 .160
1988-1989 . 68 to 2.59 1.00 .239
1989-1990 .51 to 1. 22 .95 .133
1990-1991 .78 to 1.32 .99 .124
1991-1992 .49 to 2.77 1.10 .308
1985-1992 .49 to 2.88 .99 .322
*Range of parish percentage change in 4-H enrollment 
Mean of parish percentage change in 4-H enrollment
The first dependent variable in the study was the 
percentage enrollment change between 1985 and 1986. This 
dependent variable was named 1985-86 percentage enrollment 
change. This dependent variable was chosen because it was 
the first club year of the study. The 1985-86 club year 
had an increase in percentage enrollment change.
The second dependent variable in the study was the 
percentage enrollment change between 1986 and 1991. This 
dependent variable was named 1986-91 percentage enrollment
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change. This dependent variable was chosen because it was 
a declining time period in the study.
The third dependent variable in the study was the 
percentage enrollment change between 1991 and 1992. This 
dependent variable was named 1991-92 percentage enrollment 
change. This dependent variable was chosen because the 
1991-92 club year showed an increase in percentage
enrollment change. This was the second time period in the
study with an increase in percentage enrollment change.
The fourth dependent variable in the study was the 
percentage enrollment change between 1985 and 1992. This 
dependent variable was named the overall percentage
enrollment change. This was the second time period in the
study with a decrease in percentage enrollment change.
1985-86 Percentage Enrollment Change
In analyzing data to accomplish objective #4, for 
independent variables that were dichotomous, comparisons 
were made using the t-test procedure. For the independent 
variables that were measured as continuous data, the 
Pearson's Product Moment Correlation Coefficient (PPMr) was 
used to identify relationships.
Percentage enrollment changes from the 1985 to 1986 
club year (1985-86 percentage enrollment change) were used 
as a dependent variable and compared by means of the t-test 
procedure. Comparisons were made by the categories of the 
following variables: whether the agent's job assignment
8 8
was full or part-time 4-H work, whether or not the agent 
was influenced to join 4-H by his/her 4-H agent, whether or 
not the agent was influenced to join 4-H by his/her 
volunteer leader, whether or not the agent was married, 
whether or not the agent was a 4-H member while in school, 
whether the agent prefers to stay in 4-H or move to adult 
work, whether the agent received his/her undergraduate and 
Master's degrees in Louisiana or outside of Louisiana, 
whether the undergraduate degree was in an education area 
or in a technical area, and whether or not the agent had 
completed a Master's degree. When comparing the changes 
in enrollment from 1985 to 1986 by selected agent 
characteristics, there were two variables for which a 
significant difference was found (See Table 32).
The variable for which the most significant difference 
was found in 1985-86 percentage enrollment change was 
Bachelor's university. Those who indicated that they 
attended their Bachelor's university in Louisiana (mean =
1.04) had a higher percentage enrollment change than those 
who indicated that they attended their Bachelor's 
university out of Louisiana (mean = .93).
Another variable for which a significant difference 
was found was job assignment. Those who were assigned full 
time to 4-H work (mean = 1.04) had a higher percentage 




Comparison of 1985-86 Percentage Enrollment Changes bv 
Selected Agent Characteristics
8 bVariable Number Mean t Value p Value
Bachelor's university
In Louisiana 35 1.04
Out of Louisiana 4 .93
Job assignment
Full time 4-H 30 1.04
Part time 4-H 9 .98
Master's university
In Louisiana 3 0 1.04
Out of Louisiana 2 .93
Agent influenced0
Did not inf. 18 1.05
Did influence 11 1.00
Undergraduate area
Education area 16 1.04
Technical area 23 1.01
Leader influenced*1
Did not inf. 24 1.03
Did influence 5 1.06
Highest education
Bachelor's 7 1.00
Master's (+) 32 1.03
Stay in 4-He
Stay in 4-H 20 1.04












Variable Number8 Meanb t Value p Value
4-H memberf
Not in 4-H 9 1.01
-.56 .588





^Number in each comparison group, 
wean of each comparison group.
cWhether or not agent was influenced to join 4-H by his/her 
4-H agent
whether or not agent was influenced to join 4-H by his/her 
volunteer leader 
eWhether or not agent would stay in 4-H or move to adult 
work
Whether or not agent was a 4-H member while growing up
When interpreting correlation coefficients, the
researcher used descriptors developed by Davis to describe
the strength of the relationships. Davis' (1971),
descriptors are as follows:
.00 - .09 = negligible 
.10 - .29 = low 
.30 - .49 = moderate 
.50 - .69 = substantial 
.70 - .89 = high 
>.89 = very high
A higher enrollment change is used to indicate either 
a higher positive change (increase) or a lower negative 
change (decrease).
Three independent variables were measured as 
continuous data and the PPMr was used to examine the 
relationship between each of them and 1985-86 percentage 
enrollment change. There were no variables for which a 
significant relationship was found (See Table 33).
Table 33
Relationship Between Agent Characteristics and 1985-86 
Percentage Enrollment Change
Variable Correlation0 p Value Descriptor6
Active in 4-H -.25 .183 Low
Age -.19 .257 Low
Years as agent -.16 .323 Low
^Pearson's Product Moment Correlation Coefficient 
Based on Davis's Descriptors
1986-1991 Percentage Enrollment Change 
The second dependent variable used in accomplishing 
this objective was the 1986-91 percentage enrollment 
change. Only those responses from agents who had been 
there during the enrollment change period were used.
Enrollment changes from the 1986 to 1991 club year 
(1986-91 percentage enrollment change) were used as a 
dependent variable and compared by means of the t-test
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procedure. Comparisons were made by the categories of the 
same variables used in the previous enrollment change 
analysis.
When comparing the changes in enrollment from 1986-91 
by selected agent characteristics, no significant 
differences were identified (See Table 34).
Three independent variables were measured as 
continuous data and the PPMr was used to examine the 
relationship between each of them and 1986-91 enrollment 
change. There were no variables for which a significant 
relationship was found (See Table 35).
1991-1992 Percentage Enrollment Change
The third dependent variable used in accomplishing 
this objective was the 1991-92 percentage enrollment 
change. Only those responses from agents who had been 
there for the enrollment change period were used.
Enrollment changes from the 1991 to 1992 club year 
(1991-92 percentage enrollment change) were used as a 
dependent variable and compared by means of the t-test 
procedure. Comparisons were made by the categories of the 
same variables used in the previous enrollment change 
analysis.
When comparing the changes in enrollment from 1991 to 
1992 by selected agent characteristics, there were no 
significant differences (See Table 36).
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Table 34
Comparison of Changes in Enrollment from 1986 to 1991 by
Selected Agent Characteristics
8 bVariable Number Mean t Value p Value
Job Assignment










Out of Louisiana 4
Agent Influenced0






Not in 4-H 9
Was in 4-H 29
Master's University
In Louisiana 30




































s bVariable Number Mean t Value p Value
Leader Influenced
Did not inf. 24
Did Influence 5
Stay in 4-Hf
Stay in 4-H 20







^Number in each comparison group.
Mean of each comparison group.
cWhether or not agent was influenced to join 4-H by his/her 
4-H agent
whether or not agent was a 4-H member while growing up 
eWhether or not agent was influenced to join 4-H by his/her 
f volunteer leader
Whether or not agent would stay in 4-H or move to adult 
work
Table 35
Relationship Between Agent Characteristics and 1986-91 
Percentage Enrollment Change
Variable Correlation p Value Descriptor
Years as Agent i • to H .20 LOW
Age -.20 .22 LOW
Active in 4-H .13 .50 Low
^Pearson's Product Moment Correlation Coefficient 






Comparison of 1991-92 Percentage Enrollment Changes bv
Selected Agent Characteristics
Variable Number8 Meanb t Value p Value
Bachelor's university
In Louisiana 57 1.12
Out of Louisiana 6 .94
Highest education
Bachelor's 25 1.04
Master's (+) 38 1.15
Agent influenced0
Did not inf. 27 1.18
Did influence 21 1.03
Undergraduate area
Education area 25 1.18
Technical area 38 1.06
4-H memberd
Not in 4-H 13 1.05
Was in 4-H 48 1.11
Leader influenced6
Did not inf. 40 1.13
Did influence 8 1.04
Job assignment
Full time 4-H 52 1.11












Variable Number8 Meanb t Value p Value
Stay in 4-Hf
Stay in 4-H 38 1.09
-.38 .710
Move to adult 22 1.13
Master's university
In Louisiana 36 1.15
.20 .840
Out of Louisiana 3 1.10
“Number in each comparison group.
Mean of each comparison group.
cWhether or not agent was influenced to join 4-H by his/her 
4-H agent
whether or not agent was a 4-H member while growing up 
eWhether or not agent was influenced to join 4-H by his/her 
f volunteer leader
Whether or not agent would stay in 4-H or move to adult 
work
Three independent variables were measured as 
continuous data and the PPMr was used to examine the 
relationship between each of them and 1991-92 percentage 
enrollment change. One variable was found to be 
significantly related to the 1991-92 percentage enrollment 
change. A low, positive correlation of r=.28 (p=.027) was 
found between 1991-92 percentage enrollment change and 
number of years as an agent. This correlation indicates 
that a higher number of years as an agent tended to be 
associated with a higher 1991-92 percentage enrollment
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change. A higher enrollment change is used to indicate 
either a higher positive change (increase) or a lower 
negative change (decrease) (See Table 37).
Table 37
Relationship Between Agent Characteristics and 1991-92 
Percentage Enrollment Change
Variable Correlation8 p Value Descriptor13
Years as agent .28 .027 Low
Age .16 .201 Low
Active in 4-H -.13 .382 Low
8Pearson's Product Moment Correlation Coefficient 
Based on Davis's Descriptors
1985-1992 Percentage Enrollment Change 
The fourth dependent variable used in accomplishing 
this objective was the percentage enrollment change between 
1985 and 1992. Only those responses from agents who had 
been there for the enrollment change period were used.
Enrollment changes from the 1985 to 1992 club year 
(overall percentage enrollment change) were used as a 
dependent variable and compared by means of the t-test 
procedure. Comparisons were made by the categories of the 
same variables used in the previous enrollment change 
analysis.
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Job Assignment was the only variable for which a 
significant difference was found in overall percentage 
enrollment change. Those who were assigned full time to 
4-H work (mean = 1.09) had a higher enrollment change than 
those assigned part time to 4-H work (mean = .84) (See 
Table 38).
Three independent variables were measured as 
continuous data and the PPMr was used to examine the 
relationship between each of them and overall percentage 
enrollment change. There were no variables for which a 
significant relationship was found between overall 
percentage enrollment change and agent characteristics. 
Correlations are presented in Table 39.
Program Characteristics and Changes in Enrollment
Objective #5 in the study was to determine if a 
relationship existed between selected characteristics of 
4-H programs and changes in 4-H enrollment. As with the 
previous comparisons, four dependent variables were used 
including: the percentage enrollment change between 1985
and 1986, the percentage enrollment change between 1986 and 
1991, the percentage change between 1991 and 1992 and the 
overall percentage enrollment change between 1985 and 1992.
1985-1986 Percentage Enrollment Change
Enrollment changes from the 1985 to 1986 club year 
(1985-86 percentage enrollment change) were used as a 
dependent variable and compared by means of the t-test
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Table 38
Comparison of Overall Percentage Enrollment Change bv
Selected Agent Characteristics
3 bVariable Number Mean t Value p Value
Job Assignment
Full time 4-H 30 1.09
Part time 4-H 9 .84
Bachelor's University
In Louisiana 35 1.05
Out of Louisiana 4 .89
Agent Influenced0
Did not inf. 18 1.13
Did influence 11 .97
Highest Education
Bachelors 7 .96
Masters (+) 32 1.05
4-H Memberd
Not in 4-H 9 .96
Was in 4-H 29 1.07
Leader Influenced6
Did not inf. 24 1.09





Education area 16 1.08












Variable Number8 Meanb t Value p Value
Master's University
In Louisiana 30 1.06
.51 . 614
Out of Louisiana 2 .91
Stay in 4-Hf
Stay in 4-H 20 1.02
-.42 .683
Move to Adult 16 1.08
‘“Number in the comparison group 
Tflean of the comparison group
°Whether or not agent was influenced to join 4-H by his/her 
4-H agent
whether or not agent was a 4-H member while growing up 
eWhether or not agent was influenced to join 4-H by his/her 
f volunteer leader
Whether or not agent would stay in 4-H or move to adult 
work
Table 39
Relationship Between Agent Characteristics and Overall 
Percentage Enrollment Change
Variable Correlation8 p Value Descriptor6
Years as Agent .23 . 170 Low
Active in 4-H -.14 .455 Low
Age .08 .620 Negligible
8Pearson's Product Moment Correlation Coefficient 
Based on Davis's Descriptors
1 0 1
procedure by the categories of the variable, whether the 
agents reported that they attended all or most of the 
meetings. Only respondents that indicated they had been 
with the LCES throughout the period covered by the 
dependent variable were included in this analysis. In 
comparison of 1985-86 enrollment change by 4-H meeting 
attendance, no significant difference was found. Results 
are presented in Table 40.
Table 40
Meetincr Attendance
Variable Number8 Mean6 t Value p Value
Attends 4-H Meetings
Attends all 3 6 1.03
.57 .580
Attends most 2 .99
^Number in the comparison group 
Mean of the comparison group
When interpreting correlation coefficients, the 
researcher used descriptors developed by Davis to describe 
the strength of the relationships. Four independent 
variables were measured as continuous data and the PPMr was 
used to examine the relationship between each of them and
1985-86 percentage enrollment change. The only variable 
for which a significant relationship was found was number
1 0 2
of 4-H agents. A moderate, negative correlation of r= -.40 
(p=.014) was found between 1985-86 percentage enrollment 
change and number of 4-H agents. This indicates that 
parishes with more 4-H agents tended to have a lesser 
percentage enrollment change (See Table 41).
Table 41
Relationship Between 1985-86 Percentage Enrollment Change 
and Program Characteristics
Variable Correlation3 p Value Descriptor15
Number of Agents -.40 .014 Moderate
Length of Meeting -.30 .065 Moderate
Number of Clubs . 03 .843 Negligible
Leader Training .02 .921 Negligible
3Pearson's Product Moment Correlation Coefficient
Based on Davis's Descriptors
1986-1991 Percentage Enrollment Change
The second dependent variable was the enrollment 
change between 1986 and 1991. Only respondents that 
indicated they had been with the LCES throughout the period 
covered by the dependent variable were included in this 
analysis.
Enrollment changes from the 1986 to 1991 club year 
(1986-91 percentage enrollment change) were used as a
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dependent variable and compared by means of the t-test 
procedure by the categories of the variable, whether or not 
the agent attends all or most of the meetings. No 
significant difference was found. Results of the 
comparison for 1986-91 percentage enrollment change by 
whether or not the agents reported that they attended all 
the meetings are presented in Table 42.
Table 42
Comparison of 1986-91 Percentage Enrollment Change bv 4-H 
Meeting Attendance
& bVariable Number Mean t Value p Value
Attends 4-H Meetings
Attends all 36 .99
.29 .770
Attends most 2 1.00
“Number in the comparison group 
Mean of the comparison group
Four independent variables were measured as continuous 
data and the PPMr was used to examine the relationship 
between each of them and 1986-91 enrollment change. There 
were no variables for which a significant relationship was 
found between 1986-91 percentage enrollment change and the 
selected program characteristics. The results are 
presented in Table 43.
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Table 43
Relationship Between 1986-91 Percentage Enrollment Change 
and Program Characteristics
s IdVariable Correlation p Value Descriptor
Number of Agents . 11 .514 Low
Leader Training .06 .710 Negligible
Length of Meeting -.06 .715 Negligible
Number of Clubs .00 1.00 Negligible
^Pearson's Product Moment Correlation Coefficient
Based on Davis's Descriptors
1991-1992 Percentage Enrollment Change
The third dependent variable was the percentage 
enrollment change between 1991 and 1992. Only respondents 
that indicated they had been with the LCES throughout the 
period covered by the dependent variable were included in 
this analysis.
Enrollment changes from the 1991 to 1992 club year 
(1991-92 percentage enrollment change) were used as a 
dependent variable and compared by means of the t-test 
procedure by the categories of the variable, whether the 
agent attended all or most of the meetings. No significant 




Comparison of 1991-92 Percentage Enrollment Change bv 4-H
Meeting Attendance
8 bVariable Number Mean t Value p Value
Attends 4-H Meetings
Attends all 56 1.11
.65 .518
Attends most 6 1.02
“Number in the comparison group 
mean of the comparison group
Four independent variables were measured as continuous 
data and the PPMr was used to examine the relationship 
between each of them and the 1991-92 percentage enrollment 
change. There were no variables for which a significant 
relationship was found. The correlations are presented in 
Table 45.
1985-1992 Percentage Enrollment Change
The fourth dependent variable was the overall 
enrollment change between 1985 and 1992. Only respondents 
that indicated they had been with the LCES throughout the 
period covered by the dependent variable were included in 
this analysis.
Enrollment changes from the 1985 to 1992 club year 
(overall percentage enrollment change) were used as a 
dependent variable and compared by means of the t-test 
procedure by the categories of the variable, whether the
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Table 45
Relationship Between 1991-92 Percentage Enrollment Change
and Program Characteristics
Variable Correlation8 p Value Descriptor6
Number of Clubs .11 .380 Low
Number of Agents .05 .723 Negligible
Length of Meeting .02 .891 Negligible
Leader Training -.02 .876 Negligible
8Pearson's Product Moment Correlation Coefficient 
Based on Davis's Descriptors
agents reported that they attended all or most of the 
meetings. No significant difference was found. The 
comparison is presented in Table 46.
Table 46
Comparison of Overall Percentage Enrollment Change bv 4-H 
Meeting Attendance
8 foVariable Number Mean t Value p Value
Attends 4-H Meetings
Attends all 36 1.04
.19 .850
Attends most 2 .99
^Number in the comparison group 
Mean of the comparison group
Four independent variables were measured as continuous 
data and the PPMr was used to examine the relationship 
between each of them and the overall enrollment change. For 
relationship of the overall enrollment change and program 
characteristics, there were no variables for which a 
significant relationship was found. The correlations are 
presented in Table 47.
Table 47
Relationship Between Overall Percentage Enrollment Change 
and Program Characteristics
Variable Correlation8 p Value Descriptor15
Length of Meeting -.26 .330 Low
Number of Clubs .15 .379 Low
Number of Agents -.02 .927 Negligible
Leader Training .01 .939 Negligible
8Pearson's Product Moment Correlation Coefficient 
Based on Davis's Descriptors
Agents' Perceptions of Their Training
Objective #6 of the study was to describe the agents' 
perceptions of how well they were prepared on selected 
training areas at three career phases: prior-to-
employment, on-the-job, and in-service training.
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The agents were asked to indicate how well prepared 
they were for their job with the LCES. They were asked to 
choose a response from the following 4-point scale: l = 
Unprepared, 2 = Somewhat Prepared, 3 = Prepared, and 4 = 
Very Prepared. Agents were asked to report a response in 
all three areas of training: prior-to-employment, on-the-
job experiences, and in-service training. An interpretive 
scale was established by the researcher to facilitate 
reporting of the data as follows: 1.00-1.50 = Unprepared,
1.51-2.50 = Somewhat Prepared, 2.51-3.50 = Prepared, 3.51- 
4.00 = Very Prepared.
The areas in which respondents perceived that they had 
the highest level of preparation prior-to-employment was on 
written skills (mean = 2.82) and public speaking (mean = 
2.71). The area in which respondents perceived that they 
had the lowest level of preparation prior-to-employment was 
working with inner-city youth (mean = 1.40) and training 
volunteer leaders (mean = 1.43). Overall, there were two 
areas that respondents indicated that they were unprepared, 
13 areas that respondents indicated that they were somewhat 
prepared, three areas that respondents indicated that they 
were prepared and no area that agents indicated that they 
were very prepared. Agents' perceptions of their training 
prior-to-employment are presented in Table 48.
The areas in which respondents perceived that they had 
the highest level of preparation on-the-job were meeting
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Table 48
Agents' Perceived Level of Preparation in Selected Areas of
Training Prior-to-Emnlovment
Area Rank Mean Std.Dev.
Written Skills 1 2.82 .859
Public Speaking 2 2.71 .930
Presentation
Skills 3 2.69 .934
Time Management 4 2.46 .936
Meeting Planning 5 2.38 .875
Youth Development 6 2.35 .925
Group Dynamics 7 2.09 .936
Youth Program 
Promotion 8 2.04 .999
Program
Implementation 9 1.95 .858
Program Evaluation 10 1.88 .943
Program Development 11 1.87 .896
Youth Program 
Philosophy and 
Mission 12 1.85 .903
Youth Program 
Recruitment 13 1.82 .859
Contacting School 
Administrators 14 1.77 .913
Multicultural




Area Rank Mean Std.Dev.
Recruiting
Volunteer Leaders 16 1.56 .716
Training Volunteer 
Leaders 17 1.43 .668
Working with
Inner City Youth 18 1.40 .664
Note. The response scale values were: 1 = Unprepared, 2 =
Somewhat Prepared, 3 = Prepared, and 4 = Very Prepared.
planning (mean = 3.32), public speaking (mean = 3.25) and 
contacting school administrators (3.25). The areas in 
which respondents perceived that they had the lowest level 
of preparation on-the-job was on working with inner-city 
youth (mean = 1.95) and multicultural education (mean = 
2.46). Both of these areas were classified as somewhat 
prepared. For on-the-job experiences, there were two areas 
in which respondents indicated that they were somewhat 
prepared and 16 areas in which respondents indicated that 
they were prepared. Agents' perceptions of their 
preparation through on-the-job experiences are presented in 
Table 49.
The areas in which respondents perceived that they had 
the highest level of preparation in-service were youth 
program philosophy and mission (mean = 2.87) and program
Ill
Table 49
Agents' Perceived Level of Preparation in Selected Areas 
Through On-the-Job Experiences
























































Area Rank Mean Std.Dev.
Program Evaluation 16 2.79 .771
Multicultural Education 17 2.46 .936
Working with Inner 
City Youth 18 1.95 .965
Note. The response scale values were: 1 = Unprepared, 2 =
Somewhat Prepared, 3 = Prepared, and 4 = Very Prepared.
development (mean = 2.87). The areas in which respondents 
perceived that they had the lowest level of preparation in- 
service was on working with inner-city youth (mean = 1.75) 
and multicultural education (mean = 1.95). On in-service 
training, respondents indicated that they were somewhat 
prepared on five areas and that they were prepared on 13 
areas. Agents' perceptions of how well they were prepared 
through in-service training are presented in Table 50.
The 18 items on the training scale were designed to 
measure two broad constructs: (a) Youth Development and
Communication Skills and (b) Program Development and 
Implementation. The Youth Development and Communication 
Skills construct included the following nine areas of 
skills and knowledges: (a) youth development, (b) youth 
program philosophy and mission, (c) youth program 
recruitment, (d) youth program promotion, (e) written
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Table 50
Agents Perceived Level of Preparation in Selected Areas 
Through In-Service Training
Area Rank Mean Std.Dev.
Youth Program 
Philosophy and
Mission 1 2.87 .799
Program Development 2 2.87 .859
Program Implementation 3 2.79 .832
Presentation Skills 4 2.77 .857
Meeting Planning 5 2.74 .848
Youth Program
Promotion 6 2.72 .853
Youth Development 7 2.69 .822
Youth Program
Recruitment 8 2.66 .904
Written Skills 9 2.64 .943
Training Volunteer
Leaders 10 2.62 .834
Group Dynamics 11 2.59 .839
Program Evaluation 12 2.58 .915
Recruiting Volunteer
Leaders 13 2.58 .841
Public Speaking 14 2.43 .861
Time Management 15 2.41 .860
Contacting School




Area Rank Mean Std.Dev.
Multicultural
Education 17 1.95 .876
Working with Inner 
City Youth 18 1.75 .862






1 = Unprepared, 2 = 
; Very Prepared.
skills, (f) public speaking, (g) presentation skills, (h) 
meeting planning, and (i) time management.
The Program Development and Implementation construct 
included the following nine areas of skills and knowledges: 
(j) group dynamics, (k) program development, (1) program 
implementation, (m) program evaluation, (n) multicultural 
education, (o) working with inner city youth, (p) 
recruiting volunteer leaders, (q) training volunteer 
leaders, and (r) contacting school administrators.
Factor analysis was used to determine if the design 
factors could be confirmed by the data. The analysis 
confirmed the factors. For each of the responses, prior- 
to-employment, on-the-job experiences, and in-service 
training, a subscore was calculated that corresponded to 
the confirmed design factors.
The factor in which respondents perceived that they 
had the highest level of preparation was Youth Development
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and Communication Skills (on-the-job) (mean = 3.15). The 
factor in which respondents perceived that they had the 
lowest level of preparation was Program Development and 
Implementation (prior-to-employment) (mean = 1.75). The 
means for each factor are presented in Table 51.
Table 51
Respondent's Perceived Preparation on Training Factors
Factor Mean8
Youth Development and Communication Skills 
(On-the-job) 3.15
Program Development and Implementation 
(On-the-job) 2.80
Youth Development and Communication Skills 
(In-service) 2.67
Program Development and Implementation 
(In-service) 2.45
Youth Development and Communication Skills 
(Prior-to-employment) 2.35
Program Development and Implementation 
(Prior-to-employment) 1.75
^ean of the training factor is based on the following 
scale: 1 = Unprepared, 2 = Somewhat Prepared, 3 =
Prepared, and 4 = Very Prepared.
Respondent's Perceptions of Training bv Enrollment
Objective #7 of the study was to determine if a 
relationship existed between agents' perceptions of how
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well they were prepared on selected training areas and 
changes in 4-H enrollment. As with the previous 
comparisons, four dependent variables were used including: 
the percentage enrollment change between 1985 and 1986, the
percentage enrollment change between 1986 and 1991, the
percentage enrollment change between 1991 and 1992, and the
percentage enrollment change between 1985 and 1992.
Six independent variables were utilized to accomplish 
Objective #7. The independent variables corresponded with 
the Perceived Training Factors at each of the three inquiry 
points and included the following: Youth Development and
Communication Skills (prior-to-employment), Program 
Development and Implementation (prior-to-employment), Youth 
Development and Communications Skills (on-the-job) ,
Program Development and Implementation (on-the-job), Youth 
Development and Communication Skills (in-service), and 
Program Development and Implementation (in-service).
The independent variables were measured as continuous 
data, therefore, the Pearson's Product Moment Correlation 
Coefficient (PPMr) was used to identify relationships.
When interpreting correlation coefficients, the researcher 
used descriptors developed by Davis that were presented 
earlier to describe the strength of the relationships.
1985-1986 Percentage Enrollment Change 
For associations of 1985-86 percentage enrollment 
change with training factors, Program Development and
Implementation (in-service) was the only factor for which a 
significant relationship was found. A moderate, positive 
correlation of r=.40 (p=.013) was found between 1985-86 
percentage enrollment change and the agent's perceptions of 
his/her preparation in the area of Program Development and 
Implementation (in-service). This indicates that the 
better the agent perceived his/her preparation in the area 
of Program Development and Implementation (in-service), the 
higher the 1985-86 percentage enrollment change tended to 
be. A higher enrollment change is used to indicate either 
a higher positive change (increase) or a lower negative 
change (decrease). The correlations are presented in Table 
52.
1986-1991 Percentage Enrollment Change
For 1986-91 percentage enrollment change, only those 
responses from agents who had been there during the 
enrollment change period were used. The two factors which 
were found to be significantly related to this percentage 
enrollment change measure were Youth Development and 
Communication Skills (prior-to-employment) and Program 
Development and Implementation (prior-to-employment). A 
moderate, negative correlation of r=-.43 (p=.007) was found 
between 1986-91 percentage enrollment change and the 
agent's perceptions of his/her preparation in the area of 
Youth Development and Communication Skills (prior-to- 
employment) . This indicates that the better the agent
118
Table 52
Relationship Between Training Factors and 1985-86 
Percentage Enrollment Change
Variable Correlation8 p Value Descriptor13
Prog. Dev.c 
In-Service .40 .013 Moderate
Youth Dev.d 
In-Service .31 .062 Moderate
Prog. Dev.e 
On-the-Job .28 .088 Low
Youth Dev.f 
Prior-to-Employ . 28 .091 Low
Youth Dev.9 
On-the-Job .24 .142 Low
Prog. Dev.h 
Prior-to-Employ .19 .261 Low
^Pearson's Product Moment Correlation Coefficient 
Based on Davis's Descriptors
cAgents' perceptions of Program Development and 
Implementation (In-Service)
Agents' perceptions of Youth Development and 
Communication Skills (In-Service)
Agents' perceptions of Program Development and 
Implementation (On-the-Job)
Agents' perceptions of Youth Development and 
Communication Skills (Prior-to-Employment) 
9Agents' perceptions of Youth Development and 
Communication Skills (On-the-Job)
Agents' perceptions of Program Development and 
Implementation (Prior-to-Employment)
perceived his/her preparation in the area of Youth 
Development and Communication Skills (prior-to-employment),
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the lower the 1986-91 percentage enrollment change. In 
addition, a moderate, negative correlation of r=-.40 
(p=.013) was found between 1986-91 percentage enrollment 
change and the agent's perceptions of his/her preparation 
in the area of Program Development and Implementation 
(prior-to-employment). This indicates that the better the 
agent perceived his/her preparation in the area of Program 
Development and Implementation (prior-to-employment), the 
lower the 1986-91 percentage enrollment change (See Table 
53).
1991-1992 Percentage Enrollment Change
For 1991-92 percentage enrollment change, only those 
responses from agents who had been there during the 
enrollment change period were used. When examining the 
correlation coefficients for 1991-92 percentage enrollment 
change, the only factor for which a significant 
relationship was found was Program Development and 
Imp1ementation (in-service). A low, positive correlation 
of r=.27 (p=.037) was found between 1991-92 percentage 
enrollment change and the agent's perceptions of his/her 
preparation in the area of Program Development and 
Implementation (in-service). This indicates that the 
better the agent perceived his/her preparation on Program 
Development and Implementation (in-service), the higher the 
1991-92 percentage enrollment change (See Table 54).
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Table 53
Relationship Between Training Factors and 1986-91
Enrollment Change
Variable Correlation3 p Value Descriptor*3
Youth Dev.c 
Prior-to-Employ -.43 .007 Moderate
Program Dev.d 
Prior-to-Employ 0 •1 .013 Moderate
Youth Dev.e 
In-Service -.29 .078 Low
fProgram Dev. 
In-Service -.26 .120 Low
Youth Dev.9 
On-the-Job -.20 .231 Low
Program Dev.h 
On-the-Job -.16 .327 Low
3Pearson's Product Moment Correlation Coefficient 
Based on Davis's Descriptors
cAgents' perceptions of Youth Development and Communication 
Skills (Prior-to-Employment)
Agents' perceptions of Program Development and 
Implementation (Prior-to-Employment) 
eAgents' perceptions of Youth Development and Communication 
Skills (In-Service)
Agents' perceptions of Program Development and 
Implementation (In-Service)
9Agents' perceptions of Youth Development and Communication 
Skills (On-the-Job)
Agents' perceptions of Program Development and 
Implementation (On-the-Job)
1985-1992 Percentage Enrollment Chancre 
For 1985-92 percentage enrollment change, only those 
responses from agents who had been there during the
1 2 1
Table 54
Relationship Between Training Factors and 1991-92
Percentage Enrollment Change
Variable Correlation3 p Value Descriptor6
Prog. Dev.c 
In-Service .27 .037 Low
dProg. Dev. 
Prior-to-Employ -.17 .179 Low
Youth Dev.e 
In-Service . 16 .201 Low
Youth Dev.f 
On-the-Job -. 11 .374 Low
Youth Dev.9 
Prior-to-Employ -.10 .433 Low
Prog. Dev.h 
On-the-Job . 05 .711 Negligible
^Pearson's Product Moment Correlation Coefficient 
Based on Davis's Descriptors
Agents' perceptions of Program Development and 
Implementation (In-Service)
Agents' perceptions of Program Development and 
Implementation (Prior-to-Employment)
Agents' perceptions of Youth Development and 
Communication Skills (In-Service)
Agents' perceptions of Youth Development and 
Communication Skills (On-the-Job)
9Agents' perceptions of Youth Development and 
Communication Skills (Prior-to-Employment) 
Agents' perceptions of Program Development and 
Implementation (On-the-Job)
enrollment change period were used. When examining the 
correlation coefficients for overall percentage enrollment 
change, the only factor for which a significant
1 2 2
relationship was found was Program Development and 
Implementation (prior-to-employment). A moderate, negative 
correlation of r= -.33 (p=.040) was found between overall 
percentage enrollment change and Program Development and 
Implementation (prior-to-employment). This indicates that 
the better the agent perceived his/her preparation on 
Program Development and Implementation (prior-to- 
employment) , the lower the overall percentage enrollment 
change (See Table 55).
Training with Individual and Program Characteristics
Objective #8 of the study was to determine if a 
relationship existed between agents' perceptions of how 
well they were prepared on selected training areas and 
selected program and agent characteristics. The following 
six dependent variables were included: Youth Development
and Communication Skills (prior-to-employment), Program 
Development and Implementation (prior-to-employment), Youth 
Development and Communications Skills (on-the-job 
experiences), Program Development and Implementation (on- 
the-job experiences), Youth Development and Communication 
Skills (in-service training), and Program Development and 
Implementation (in-service training).
In analyzing data to accomplish objective #8, for 
independent variables that were dichotomous, comparisons 
were made using the t-test procedure. For the independent
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Table 55
Relationship Between Training Factors and Overall
Percentage Enrollment Change
Variable <Correlation8 p Value Descriptor13
Prog. Dev.c 
Prior-to-Employ -.33 .040 Moderate
Youth Dev.d 
Prior-to-Employ -.23 . 171 Low
Prog. Dev.e 
In-Service .21 .197 Low
fYouth Dev. 
On-the-Job -.14 .407 Low
Youth Dev.9 
In-Service .07 .677 Negligible
Prog. Dev.h 
On-the-Job .06 .709 Negligible
faPearson's Product Moment Correlation Coefficient 
Based on Davis's Descriptors
cAgents' perceptions of Program Development and 
dImplementation (Prior-to-Employment)
Agents' perceptions of Youth Development and 
Communication Skills (Prior-to-Employment) 
eAgents' perceptions of Program Development and 
Implementation (In-Service)
Agents' perceptions of Youth Development and 
Communication Skills (On-the-Job)
9Agents' perceptions of Youth Development and 
Communication Skills (In-Service)
Agents' perceptions of Program Development and 
Implementation (On-the-Job)
variables that were measured as continuous data, the 
Pearson's Product Moment Correlation Coefficient (PPMr) was 
used to identify relationships.
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The six training variables were used as dependent 
variables and compared by means of the t-test procedure by 
the categories of the following variables: whether the
agent's job assignment was full or part-time 4-H work, 
whether or not the agent was influenced to join 4-H by 
his/her 4-H agent, whether or not the agent was influenced 
to join 4-H by his/her volunteer leader, whether or not the 
agent was married, whether or not the agent was a 4-H 
member while in school, whether the agent preferred to stay 
in 4-H or move to adult work, whether the agent received 
his/her undergraduate and Master's degrees in Louisiana or 
outside of Louisiana, whether the undergraduate degree was 
in an education area or in a technical area, and whether or 
not the agent had completed a Master's degree.
Youth Development and Communication Skills (prior-to-
emplovment)
When comparing the perceptions of Youth Development 
and Communication Skills (prior-to-employment) by selected 
agent characteristics, there were two variables for which a 
significant difference was found. Undergraduate area 
(t=3.20, p=.002) and highest educational level (t=-2.52, 
p=.014) were found to be significant. This indicates that 
respondents who completed their undergraduate degree in the 
education area (mean = 2.68) perceived that they were 
better prepared in the area of Youth Development and 
Communication Skills (prior-to-employment), than were those 
who completed their undergraduate degree in a technical
125
area (mean = 2.15). In addition, respondents who had 
completed a Master's degree or higher (mean = 2.52) 
perceived that they were better prepared in the area of 
Youth Development and Communication Skills (prior-to- 
employment) , than those who reported a Bachelor's degree as 
their highest level of education completed (mean = 2.10). 
Results of the comparisons for Youth Development and 
Communication Skills (prior-to-employment) are presented in 
Table 56.
Five independent variables were measured as continuous 
data and the PPMr was used to examine the relationship 
between each of them and the dependent variables. When 
interpreting the relationship between Youth Development and 
Communication Skills (prior-to-employment) and individual 
characteristics, there were no variables for which a 
significant relationship was found. The correlations are 
presented in Table 57.
Program Development and Implementation fprior-to- 
employment)
The second dependent variable examined was Program 
Development and Implementation (prior-to-employment). When 
comparing the perceptions of Program Development and 
Implementation (prior-to-employment) by selected 
dichotomous agent characteristics, there were no variables 




Comparison of Perceived Preparation in Youth Development
and Communication Skills (prior-to-emolovment) bv Selected
Individual Characteristics
























































Variable !Humber8 Meanb t Value p Value
4-H Member6
Not in 4-H 13 2.30
-.21 .839
Was in 4-H 48 2.35
Stay in 4-Hf
Stay in 4-H 38 2.35
.16 .874
Move to Adult 22 2.32
Bachelor's University
In Louisiana 56 2.35
.11 .915
Out of Louisiana 6 2.33
^Number in the comparison group 
Mean of the comparison group
cWhether or not agent was influenced to join 4-H by his/her 
volunteer leader 
“Wether or not agent was influenced to join 4-H by his/her 
4-H agent
^Whether or not agent was a 4-H member while growing up 
Whether or not agent would stay in 4-H work or move to 
adult work
When examining the relationship between Program 
Development and Implementation (prior-to-employment) and 
selected continuous agent characteristics, the only 
variable for which a significant relationship was found was 
the agent's age. A low, positive correlation of r=.26 
(p=.044) was found between Program Development and 
Implementation (prior-to-employment) and the age of the 
agent. This indicates that older agents tended to perceive
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Table 57
Relationship Between Perceptions of Preparation in Youth 
Development and Communication Skills (prior-to-employment) 
and Individual Characteristics
Variable Correlation8 p Value Descriptor19
Agent's age .25 .051 Low
Active in 4-H .25 .094 Low
Support .17 .198 Low
Years as Agent .12 .340 Low
4-H as Career .07 .589 Negligible
8Pearson's Product Moment Correlation Coefficient 
Based on Davis's Descriptors
that they had a higher level of preparation in the 
area of Program Development and Implementation (prior-to- 
employment) . The correlations are presented in Table 59.
Youth Development and Communication Skills (on-the-
job).
The third dependent variable examined was Youth 
Development and Communication Skills (on-the-job). When 
comparing the perceptions of Youth Development and 
Communication Skills (on-the-job) by selected dichotomous 
agent characteristics, there was one variable for which a 
significant difference was found. Agents perceptions of 





Comparison of Perceived Preparation in Program Development 
and Implementation (prior-to-employmentl bv Selected 
Individual Characteristics
s bVariable Number Mean t Value p Value
Highest Education
Bachelor's 25 1.56





In Louisiana 35 1.81
Out of Louisiana 3 2.44
4-H Memberc
Not in 4-H 13 1.95
Was in 4-H 48 1.68
Job Assignment
Full time 4-H 52 1.71





Stay in 4-H 38 1.71


































j*Number in the comparison group 
Mean of the comparison group
“"Whether or not agent was 4-H member while growing up 
whether or not agent would stay in 4-H work or move to 
adult work
eWhether or not agent was influenced to join 4-H by his/her 
4-H agent
Whether or not agent was influenced to join 4-H by his/her 
volunteer leader
Communication Skills (on-the-job) was significantly higher 
(t=2.28, p=.033) for those who indicated that they were not 
a member of 4-H while growing up (mean = 3.44) than for 
those who indicated that they were a member (mean = 3.06). 
Results of the comparisons are presented in Table 60.
When interpreting the relationship between Youth 
Development and Communication Skills (on-the-job) and 
selected continuous characteristics, there were no
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Table 59
Relationship Between Perceptions of Preparation in Program
Development and Implementation (prior-to--emolovment) and
Individual Characteristics
Variable Correlation3 p Value Descriptor6
Agent's age .26 . 044 Low
Support . 12 .353 Low
Active in 4-H .05 .711 Negligible
Years as agent . 03 .810 Negligible
4-H as career .02 .896 Negligible
^Pearson's Product Moment Correlation Coefficient 
Based on Davis's Descriptors
variables for which a significant relationship was found. 
The correlations are presented in Table 61.
Program Development and Implementation (on-the-job)
The fourth dependent variable was Program Development 
and Implementation (on-the-job). When comparing the 
perceptions of Program Development and Implementation (on- 
the-job) by selected dichotomous agent characteristics, the 
variables for which a significant difference were found 
were undergraduate area (t=2.60, p=.012) and highest 
educational level (t=-2.91, p=.005)„ The analysis revealed 
that the Master's (plus) group (mean = 2.96) was 
significantly higher than the Bachelor's group (mean =
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Table 60
Comparison of Perceived Preparation in Youth Development
and Communication Skills fon-the-iob) bv Selected
Individual Characteristics
Variable Number8 Meanb t Value p Value
4-H Member0
Not in 4-H 13 3.44
Was in 4-H 48 3.06
Job Assignment
Full time 4-H 52 3.10
Part time 4-H 10 3.39
Highest Education
Bachelor's 25 3.00
Master's (+) 37 3.25
Leader Influenced**
Did not inf. 40 3.03
Did influence 8 3.31
Bachelor's University
In Louisiana 56 3.13





Stay in 4-H 38 3.09











Variable Number3 Meanb t Value p Value
Agent Influencedf
Did not inf. 27 3.05
-.23 .818
Did influence 21 3.10
Master's University
In Louisiana 35 3.24
.15 .892





^Number in the comparison group 
rlean of the comparison group
^Whether or not agent was a 4-H member while growing up 
whether or not agent was influenced to join 4-H by his/her 
volunteer leader 
eWhether or not agent would stay in 4-H work or move to 
adult work
Whether or not agent was influenced to join 4-H by his/her 
4-H agent
2.56). This indicates that respondents who had completed a 
Master's degree or higher perceived that they were better 
prepared in the area of Program Development and 
Implementation (on-the-job), than were those whose highest 
educational level completed was a Bachelor's degree. In 
addition, the analysis revealed that the education area 
group (mean = 3.02) was significantly higher than the 
technical area group (mean = 2.66). This indicates that
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Table 61
Relationship Between Perceptions of Preparation in Youth
Development and Communication Skills (on-the-job) and
Individual Characteristics
Variable Correlation8 p Value Descriptor6
Active in 4-H . 19 .185 Low
4-H as career . 13 .311 Low
Agent's age .09 .478 Negligible
Support .07 .601 Negligible
Years as agent -.04 .758 Negligible
^Pearson's Product Moment Correlation Coefficient 
Based on Davis's Descriptors
respondents who completed their undergraduate degree in the 
education area perceived that they were better prepared in 
the area of Program Development and Implementation (on-the- 
job) , than were those who completed their undergraduate 
degree in a technical area (See Table 62).
When examining the relationship between Program 
Development and Implementation (on-the-job) and individual 
characteristics, there were no variables for which a 
significant relationship was found. The results are 
presented in Table 63.
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Table 62
Comparison of Perceived Preparation in Proaram Development
and Implementation (on-the-iob) bv Selected Individual
Characteristics




























































Variable Number0 Meanb t Value p Value
Leader Influencedf
Did not inf. 40 2.73
-.39 .704
Did influence 8 2.83
Bachelor's University
In Louisiana 56 2.80
.17 .869





“Number in the comparison group 
Mean of the comparison group
^Whether or not agent was in 4-H while growing up 
whether or not agent would stay in 4-H or move to adult 
work
eWhether or not agent was influenced to join 4-H by his/her 
4-H agent
Whether or not agent was influenced to join 4-H by his/her 
volunteer leader
Youth Development and Communication Skills (in- 
service)
The fifth dependent variable examined was Youth 
Development and Communication Skills (in-service). When 
comparing the perceptions of Youth Development and 
Communication Skills (in-service) by selected dichotomous 
agent characteristics, the only variable for which a 
significant difference was found was undergraduate area 
(t=2.56, p=.013). The analysis revealed that the education
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Table 63
Relationship Between Perceptions of Preparation in Program
Characteristics
Variable Correlation8 p Value Descriptor13
Agent's age .22 .088 Low
Support .12 .345 Low
Years as agent . 05 .725 Negligible
Active in 4-H . 03 .818 Negligible
4-H as career -.01 .947 Negligible
aPearson's Product Moment Correlation Coefficient
Based on Davis's Descriptors
area group (mean = 2.92) was significantly higher than the 
technical area group (mean = 2.50). This indicates that 
respondents who completed their undergraduate degree in the 
education area perceived that they were better prepared in 
the area of Youth Development and Communication Skills (in- 
service) , than were those who completed their undergraduate 
degree in a technical area (Table 64).
When examining the relationship between Youth 
Development and Communication Skills (in-service) and 
selected continuous agent characteristics, there were no 
variables for which a significant relationship was found. 
The correlations are presented in Table 65.
138
Table 64
Comparison of Perceived Preparation in Youth Development
and Communication Skills (in-service) by Selected
Individual Characteristics





Full time 4-H 52 2.61
Part time 4-H 10 2.92
Leader influenced0
Did Not Inf. 40 2.62
Did Influence 8 2.99
Highest Education
Bachelor's 25 2.56
Master's (+) 37 2.73
Bachelor's University
In Louisiana 56 2.68
Out of Louisiana 6 2.52
Stay in 4-Hd
Stay in 4-H 38 2.70





Did not inf. 27 2.63












Variable Number0 Meanb t Value p Value
Master's University
In Louisiana 35 2.73
.37 .740
Out of LA 3 2.59
4-H Memberf
Not in 4-H 13 2.62
-.22 .827
Was in 4-H 48 2.67
^Number in the comparison group 
mean of the comparison group
cWhether or not agent was influenced to join 4-H by his/her 
volunteer leader
whether or not agent would stay in 4-H work or move to 
adult work
eWhether or not agent was influenced to join 4-H by his/her 
4-H agent
Whether or not agent was in 4-H while growing up
Program Development and Implementation (in-service)
The sixth dependent variable was Program Development 
and Implementation (in-service). When comparing the 
perceptions of Program Development and Implementation (in- 
service) by selected dichotomous agent characteristics, the 
only variable for which a significant difference was found 
was undergraduate area (t=2.60, p=.012). The analysis 
revealed that the education area group (mean = 2.71) was 
significantly higher than the technical area group (mean = 
2.29). This indicates that respondents who completed their
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Table 65
Relationship Between Perceptions of Preparation in Youth
Development and Communication Skills (in-service) and
Individual Characteristics
Variable Correlation0 p Value Descriptor13
Support .21 . 107 Low
Years as agent -.14 .267 LOW
Active in 4-H .08 .581 Negligible
4-H as career .07 .593 Negligible
Agent age .06 .634 Negligible
0Pearson's Product Moment Correlation Coefficient 
Based on Davis's Descriptors
undergraduate degree in the education area perceived that 
they were better prepared in the area of Program 
Development and Implementation (in-service) than were those 
who completed their undergraduate degree in a technical 
area (See Table 66).
When examining the relationship between Program 
Development and Implementation (in-service) and selected 
continuous agent characteristics, the only variable for 
which a significant relationship was found was perceived 
support for their 4-H programs (r=.30, p=.019). This 
indicates that higher levels of perceived support tended to
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Table 66
Comparison of Perceived Preparation in Proaram Development
and Implementation (in-service) of Selected Individual
Characteristics



































































Variable Number8 Meanb t Value p Value
Job Assignment
Full time 4-H 52 2.44
Part time 4-H 10 2.50
-.24 .812
Master's University
In Louisiana 35 2.50
Out of LA 3 2.44
.13 .907
^Number in the comparison group 
Mean of the comparison group
cWhether or not agent was influenced to join 4-H by his/her 
4-H agent
whether or not agent would stay in 4-H work or move to 
adult work
eWhether or not agent was influenced to join 4-H by his/her 
f volunteer leader
Whether or not agent was in 4-H while growing up
be associated with higher levels of perceived preparation
in the area of Program Development and Implementation (in-
service) (See Table 67).
Program Characteristics
Youth Development and Communication Skills (prior-to- 
employment)
When comparing the perceived preparation of Youth 
Development and Communication Skills (prior-to-employment) 
by whether or not the agents reported that they attended 
all of the meetings, no significant difference was found. 
The comparison is presented in Table 68.
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Table 67
Relationship Between Perceptions of Preparation in Program 
Development and Implementation (in-service training) and 
Individual Characteristics
8  ̂Variable Correlation p Value Descriptor
Support .30 .019 Moderate
Years as agent -.16 .221 Low
4-H as career .07 .608 Negligible
Active in 4-H .03 .847 Negligible
Agent's age .01 .945 Negligible
^Pearson's Product Moment Correlation Coefficient 
Based on Davis's Descriptors
Table 68
Comparison of Perceived Preparation in Youth Development 
and Communication Skills (prior-to-emplovment) bv 4-H 
Meeting Attendance
8 bVariable Number Mean t Value p Value
Attends 4-H Meetings
Attends all 56 2.36
.43 .680
Attends most 6 2.26
|*Number in the comparison group 
wean of the comparison group
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When examining the relationship between perceptions of 
preparation in Youth Development and Communication Skills 
(prior-to-employment) with program characteristics, there 
were no variables for which a significant relationship was 
found. The correlations are presented in Table 69.
Table 69
Relationship of Perceptions of Preparation in Youth
bv Program Characteristics
Variable Correlation0 p Value Descriptor*5
Leader training .23 .076 Low
Number of agents -.17 .206 Low
Length of meeting .07 .610 Negligible
Number of clubs .05 .686 Negligible
Pearson's Product Moment Correlation Coefficient
Based on Davis's Descriptors
Program Development and Implementation (prior-to- 
emplovment)
When comparing the perceived preparation in Program 
Development and Implementation (prior-to-employment) by 
whether or not the agents reported that they attended all 
of the meetings, no significant difference was found. The 
comparison is presented in Table 70.
When examining the relationship between perceptions of 
preparation in Program Development and Implementation
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Table 70
Comparison of Perceived Preparation in Proaram Development
and Implementation (orior-to-emolovment) bv 4-H Meetincr
Attendance
o q bVariable Number Mean t Value p Value
Attends 4-H Meetings
Attends all 56 1.75
Attends most 6 1.70
.16 .876
^Number in the comparison group 
Mean of the comparison group
(prior-to-employment) and program characteristics, there 
were no variables for which a significant relationship was 
found. The correlations are presented in Table 71.
Youth Development and Communication Skills fon-the-jofel
When comparing the perceived preparation in Youth 
Development and Communication Skills (on-the-job) by 
whether or not the agents reported that they attended all 
of the meetings, no significant difference was found (See 
Table 72).
When examining the relationship between perceptions of 
preparation in Youth Development and Communication Skills 
(on-the-job) and program characteristics, there were two 
variables for which a significant relationship was found. 
Number of agents and length of meeting were significantly
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Table 71
Relationship Between Perceptions of Preparation in Program
Development and Implementation (prior-to-employment) bv a
Program Characteristic
8 fc)Variable Correlation p Value Descriptor
Leader training .19 .143 Low
Number of agents -.15 .242 LOW
Number of clubs -.13 .328 Low
Length of meeting .06 .623 Negligible
^Pearson's Product Moment Correlation Coefficient 
Based on Davis's Descriptors
Table 72
Comparison of Perceived Preparation in Youth Development 
and Communication Skills (on-the-job) bv 4-H Meeting 
Attendance
8 bVariable Number Mean t Value p Value
Attends 4-H Meetings
Attends all 56 3.15
-.16 .872
Attends most 6 3.17
plumber in the comparison group 
wean of the comparison group
related. A moderate, negative correlation of r=-.32 
(p=.010) was found between agents' perceived preparation in 
Youth Development and Communication Skills (on-the-job) and 
number of agents in a parish. This indicates that the 
higher the number of agents in a parish, the less they 
perceived their preparation in Youth Development and 
Communication Skills (on-the-job). A moderate, negative 
correlation of r=-.30 (p=.016) was found between agents' 
perceived preparation in Youth Development and 
Communication Skills (on-the-job) and length of the 4-H 
meetings. This indicates that the longer the 4-H meeting, 
the less the agents perceived their preparation in Youth 
Development and Communication Skills (on-the-job). The 
correlations are presented in Table 73.
Table 73
Relationship Between Perceptions of Preparation in Youth 
Development and Communication Skills (on-the-job) and 
Program Characteristics
Variable Correlation p Value Descriptor
Number of agents -.32 .010 Moderate
Length of meeting -.30 .016 Moderate
Leader training .13 .320 Low
Number of clubs -.05 .693 Negligible
bPearson's Product Moment Correlation Coefficient
Based on Davis's Descriptors
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Program Development and Implementation (on-the-iob) 
When comparing the perceived preparation in Program 
Development and Implementation (on-the-job) by whether or 
not the agents reported that they attended all of the 
meetings, no significant difference was found. The 
comparison is presented in Table 74.
Table 74
Comparison of Perceived Preparation in Program Development 
and Implementation fon-the-iob^ bv 4-H Meeting Attendance
8 bVariable Number Mean t Value p Value
Attends 4-H Meetings
Attends all 56 2.81
.40 .703
Attends most 6 2„72
^Number in the comparison group 
wean of the comparison group
When examining the relationship between perceptions of 
preparation in Program Development and Implementation (on- 
the-job) and program characteristics, there were two 
variables for which a significant relationship was found. 
Length of 4-H meeting was found to be significantly 
related. A moderate, negative correlation of r=-.36 
(p=.004) was found between agent's perceived preparation in 
Program Development and Implementation (on-the-job) and 
length of the 4-H meetings. This indicates that the longer
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the 4-H meeting, the less the agents perceived their 
preparation in Program Development and Implementation (on- 
the-job) .
Another variable that was found to be significantly 
related was hours spent on leader training. A low, 
positive correlation of r=.28 (p=.032) was found between 
agents' perceived preparation in Program Development and 
Implementation (on-the-job) and hours spent on leader 
training. This indicates that the more hours spent on 
leader training, the better the agents' perceived their 
preparation in Program Development and Implementation (on- 
the-job) . The correlations are presented in Table 75.
Table 75
Re1ationship Between Perceptions of Preparation in Program 
Development and Implementation (on-the-job) and Program 
Characteristics
Variable & bCorrelation p Value Descriptor
Length of meeting -.36
Leader training .28
Number of agents -.24









^Pearson's Product Moment Correlation Coefficient
Based on Davis's Descriptors
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Youth Development and Communication Skills (in- 
service)
When comparing the perceived preparation in Youth 
Development and Communication Skills (in-service) by 
whether or not the agent attends all or most of the 
meetings, no significant difference was found (See Table 
76) .
Table 76
Comparison of Perceived Preparation in Youth Development 
and Communication Skills (in-service) bv 4-H Meeting 
Attendance
0Variable Number Mean t Value p Value
Attends 4-H Meetings
Attends all 56 2.69
1.06 .322
Attends most 6 2.44
^Number in the comparison group 
Mean of the comparison group
When examining the relationship between perceptions of 
preparation in Youth Development and Communication Skills 
(in-service) and program characteristics, there was one 
variable for which a significant relationship was found.
The variable number of agents was significantly related. A 
low, negative correlation of r=-.25 (p=.046) was found 
between perceptions of preparation in Youth Development and 
Communication Skills (in-service) and the number of agents
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in a parish. This indicates that the higher the number of 
agents in a parish, the less they perceived their 
preparation in Youth Development and Communication Skills 
(in-service). The correlations were presented in Table 77.
Table 77
Relationship Between Perceptions of Preparation in Youth 
Development and Communication Skills (in-service) and 
Program Characteristics
Variable Correlation8 p Value Descriptor1*
Number of agents -.25 .046 Low
Leader training .13 .307 Low
Length of meeting -.13 .308 Low
Number of clubs .06 .643 Negligible
^Pearson's Product Moment Correlation Coefficient 
Based on Davis's Descriptors
Program Development and Implementation fin-service) 
When comparing the perceived preparation in Program 
Development and Implementation (in-service) by whether or 
not the agents reported that they attended all or most of 
the meetings, no significant difference was found. The 
comparison is presented in Table 78.
When examining the relationship between perceptions of 
preparation in Program Development and Implementation (in-
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Table 78
and Implementation ( in-service) bv 4-H Meetina Attendance
Variable fl bNumber Mean t Value p Value
Attends 4-H Meetings
Attends all 56 2.47
Attends most 6 2.30
.62 .560
^Number in the comparison group 
mean of the comparison group
service) and program characteristics, there were no 
variables for which a significant relationship was found. 
The correlations are presented in Table 79.
Table 79
Relationship Between Perceptions of Preparation in Program 
Development and Implementation ( in-service) and Program 
Characteristics
Variable Correlation8 p Value Descriptor6
Number of agents -.21 .104 Low
Leader training .21 .101 Low
Length of meeting -.19 .147 Low
Number of clubs .12 .337 Low
^Pearson's Product Moment Correlation Coefficient
Based on Davis's Descriptors
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Factors Explaining Enrollment Changes
Objective #9 of the study was to determine if a model 
existed that explained a significant portion of the 
variance in 4-H enrollment from selected program and agent 
characteristics. This objective was accomplished using 
multiple regression analysis with 1985-86 percentage 
enrollment change, 1986-91 percentage enrollment change, 
1991-92 percentage enrollment change and the overall 
percentage enrollment change used as dependent variables. 
The other variables were treated as independent variables 
and stepwise entry of the variables was used because of the 
exploratory nature of the study. Only those variables with 
correlation coefficients of .1 or higher were included in 
the analysis.
1985-1986 Percentage Enrollment Change 
Correlations between 1985-86 percentage enrollment 
change and selected program and agent characteristics are 
presented in Table 80.
Results of the multiple regression analysis with 1985- 
86 percentage enrollment change are presented in Table 81.
A variable was included in the model if it significantly 
contributed to the explained variance. The variable which 
entered the regression model first was the agent's 
perceptions of how well he/she was prepared in the area of 
Program Development and Implementation (in-service).
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Table 80
Relationship Between Agent and Program Characteristics and
1985-86 Percentage Enrollment Change
Variable Correlation8 p Value
IS Faclp 2° .40 .013
Agents -.40 .014
BS Unive -.34 .036
IS Fact 1 .31 .062
Length of Meet.9 -.30 .065
Job -.29 .070
PR Fact l! .28 .091









PR Fact 2q .19 .261
Yrs Agentr -.16 .323
Education8 .14 .409
UG Area -.14 .403
Inf Leader1 . 14 .473
4-H memberv .11 .521
Stayw -.10 .569
8Pearson's Product Moment Correlation Coefficient 
Based on Davis's Descriptors
^Program Development and Implementation (in-service) 
Number of Agents in a parish 
^Bachelor's University that Agent attended 
Youth Development and Communication Skills (in-service) 
^Length of 4-H meeting
.Job Assignment (All 4-H or 4-H and adult work)
’Youth Development and Communication Skills (prior-to- 
.employment)
^Program Development and Implementation (on-the-job)
Slow active agent was in 4-H while growing up 
Marital Status
"Youth Development and Communication Skills (on-the-job) 




°Whether or not agents was influenced to join 4-H by 
his/her 4-H agent 
pAgent's Age
qProgram Development and Implementation (prior-to- 
employment) 
rYears as an agent 
tAgent's highest educational level 
Agent's undergraduate area
uWhether or not agent was influenced by his/her Leader 
Whether or not agent was a 4-H member while growing up 
“whether an agent would stay in 4-H or move to adult work
Considered alone, this variable explained 15.8% of the 
variance in the 1985-86 percentage enrollment change.
Three additional variables explained an additional 
27.2% of the variance in 1985-86 percentage enrollment 
change. These variables were the following: Bachelor's
university, marital status, and age of the agent. These 
four variables explained a total of 43.0% of the variance
in the 1985-86 percentage enrollment change.
1986-1991 Percentage Enrollment Change
Correlations between 1986-91 percentage enrollment
change and selected program and agent characteristics are 
in Table 82. Results of the multiple regression analysis 
with 1986-91 percentage enrollment change are presented in 
Table 83.
A variable was included in the model if it 
significantly contributed to the explained variance. The 
variable which entered the regression model first was the 
agent's perceptions of how well he/she was prepared in the
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Table 81
Multiple Regression Analysis of 4-H Enrollment for 1985-86
Source of Var0 df MS F-ratio p Value
Regression 4 03725 6.41 .0006
Residual 34 00581
Total 38
Variables in the Equation









.1580 6.946 .012 
.0824 3.904 .056 






Variables not in the Equation
Variables t p Value
J°bj k 
Yrs Agent 

























Variables t p Value
UG Area 
InfAgents 
Number of Agents 
Length of Meeting1 














'‘source of variation 
“Multiple R
^R , The coefficient of determination 
TThe amount of |tdded explanatory power 
®F-Ratio, for R change
Program Development and Implementation (in-service) 
^Bachelor's university that agent attended 
.Marital Status 
'.Agent' s age
^Job Assignment (All 4-H or 4-H and adult work)
^Years as a 4-H Agent
Youth Development and Communication Skills (prior-to- 
employment)
mYouth Development and Communication Skills (on-the-job) 
"Program Development and Implementation (on-the-job)
0Youth Development and Communication Skills (in-service) 
pHow active agent was in 4-H while growing up 
qWhether or not the agent had children 
rAgent's undergraduate area
sWhether or not agent was influenced to join 4-H by his/her 
Number of Agents in the parish 
uLength of 4-H meeting
vProgram Development and Implementation (prior-to- 
employment)
wHow active agent was in other youth organization 
4-H agent
xWhether or not agent was a 4-H while growing up 
yAgent's highest educational level
Whether or not agent was influenced by his/her Leader
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Table 82
Relationship Between Agent and Program Characteristics and
1986-91 Percentage Enrollment Change
Variable Correlation8 p Value
PR Fact 1° -.43 .007
PR Fact 2 -.40 .013
Job® -.33 .041
IS Fact 1 -.29 .078
IS Fact 29 -.26 .120










OJ Fact 2" -.16 .327
Education0 -.15 .355
Active otherp -.14 .414
Activer4-Hq .13 .495
Agents" .11 .514
4-H members -.10 .543
Career -.10 .540
8Pearson's Product Moment Correlation Coefficient 
Based on Davis's Descriptors
cYouth Development and Communication Skills (prior-to- 
employment)
program Development and Implementation (prior-to- 
employment)
8Job Assignment (All 4-H or 4-H and adult work)
Youth Development and Communication Skills (in-service) 
^Program Development and Implementation (in-service) 
.Agent's undergraduate area 
’.Years as an agent 
^Agent's Age
tYouth Development and Communication Skills (on-the-job) 
Whether or not agents was influenced to join 4-H by 
mAgent's perceived support for his/her 4-H program 
"Program Development and Implementation (on-the-job) 
“Agent's highest educational level





qHow active agent was in 4-H while growing up 
rNumber of 4-H agents in a parish
^Whether or not agent was a 4-H member while growing up 
Agent's perceptions of 4-H as a career choice
area of Youth Development and Communication Skill (prior- 
to-employment). Considered alone, this variable explained 
14.4% of the variance in the 1986-91 percentage enrollment 
change.
Two additional variables explained an additional 14.4% 
of the variance in percentage enrollment. These variables 
were the following: job assignment and whether or not the
agent was influenced to join 4-H by his/her 4-H agents. 
These three variables explained a total of 28.8% of the 
variance in the 1986-91 percentage enrollment change. 
1991-1992 Percentage Enrollment Change 
Correlations between 1991-92 percentage enrollment 
changes and selected program and agent characteristics are 
in Table 84.
Results of the multiple regression analysis with 1991- 
92 percentage enrollment change are presented in Table 85.
A variable was included in the model if it significantly 
contributed to the explained variance. The variable which 
entered the regression model first was years as a 4-H 
agent. Considered alone, this variable explained 7.8% of 
the variance in the 1991-92 percentage enrollment change.
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Table 83
Multiple Regression Analysis of 4-H Enrollment for 1986-91
Source of Vara df MS F-■ratio p Value
Regression 3 .00708 4. 71 .0073
Residual 35 .00150
Total 38
Variables in the Equation
Variable MulRb R2C R2cd F® p Value Beta
PRFactlf .3798 .1443 











Variables not in the Equation
Variables t p Value
Years as.an agent1 








































^Source of variation 
“Multiple R
^  , The coefficient of determination 
The amount of added explanatory power 
®F-Ratio, for R change
Youth Development and Communication Skills (prior-to- 
employment)
^Job Assignment (All 4-H or 4-H and adult work) 
whether or not the agent was influenced to join 4-H by 
.his/her 4-H Agent 
.Years as an agent
JProgram Development and Implementation (prior-to- 
employment)
tYouth Development and Communication Skills (on-the-job) 
Program Development and Implementation (on-the-job) 
"Vouth Development and Communication Skills (in-service) 
"Program Development and Implementation (in-service) 
°Agent was a member of 4-H while growing up 
pHow active agent was in 4-H while growing up 
qHow active agent was in other youth organization while 
growing up
Agents' Perceptions of 4-H as a career choice 
sAgent's age
Agent's highest educational level
“Agent's perceived support for his/her 4-H program 
vAgent's undergraduate area 
“Number of agents in a parish
Three additional variables explained an additional 
22.6% of the variance in 1991-92 percentage enrollment 
change. These variables were the following: the agent's
perceptions of how well he/she was prepared in the area of 
Program Development and Implementation (in-service), the
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Table 84
Relationship Between Agent and Program Characteristics and 
1991-92 Percentage Enrollment Change
Variable Correlation8 p Value
Yrs Agent .28 .027
IS Fact 2 .27 .037
InfAgent6 -.21 .152
UG Area -.20 . 123
Career9 -.20 . 121
Support. -.29 .139
BS Univ1 . -.18 . 164
Education;* .17 .179
PR Fact 2 
IS Fact 1
-.17 .179
.16 .201_ mAge .16 .201
Active 4-H .13 .382
OJ Fact 1° -.11 .374
Clubs’5 .11 .380
PR Fact lq .10 .433
8Pearson's Product Moment Correlation Coefficient 
Based on Davis's Descriptors 
^Years as an agent
program Development and Implementation (in-service) 
eWhether or not agent was influenced to join 4-H by his/her 
4-H agent
Agent's undergraduate area
^Agent's perceptions of 4-H as a career choice 
.Agent's perceived support for his/her 4-H program 
'.Bachelor's university that agent attended 
j*Agent' s highest educational level 
Program Development and Implementation (prior-to- 
employment)
Youth Development and Communication Skills (in-service) 
mAgent's age
°How active agent was in 4-H while growing up
°Youth Development and Communication Skills (on-the-job)
pNumber of 4-H clubs in the parish




Multiple Regression Analysis of 4-H Enrollment for 1991-92
Source of Vara df MS F-ratio p Value
Regression 4 .44493 6.3 0 .0003
Residual 58 .07068
Total 62
Variables in the Equation
Variable MulRb R2C R2cd Fe p Value Beta
fYrsAgent .2785 .0776 .0776 5.129 .027 .350377
ISFact2® .4172 .1740 .0965 7.008 .010 .508793
PRFactl .5139 .2641 .0901 7.221 .009 -.315201
Support1 .5502 .3027 .0386 3.212 .078 -.210354
Variables not in the Equation
Variables t p Value





Active^ 4-Hm - .507 .6139
Career" -1.339 .1859
Age0 -1.157 .2522
Education - .078 .9380
BS University01 - .959 .3419








^Source of variation 
TIultiple R
JR , The coefficient of determination 
^The amount of ^dded explanatory power 
*F-Ratio, for R change 
Years as a 4-H Agent
^Program Development and Implementation (in-service)
Youth Development and Communication Skills (prior-to- 
.employment)
.Agent's perceived support for his/her 4-H program 
JProgram Development and Implementation (prior-to- 
employment)
tYouth Development and Communication Skills (on-the-job) 
Youth Development and Communication Skills (in-service) 
mHow active agent was in 4-H while growing up 
Agent's perceptions of 4-H as a career choice 
“Agent's Age
pAgent's highest educational level 
‘’Bachelor's university that agent attended 
Agent's undergraduate area
sWhether or not agent was influenced to join 4-H by his/her 
4-H agent
Number of 4-H Clubs
agent's perceptions of how well he/she was prepared in the 
area of Youth Development and Communication Skills (prior- 
to-employment), and the agent's perceived support for 
his/her 4-H work. These four variables explained a total 
of 30.4% of the variance in the 1991-92 percentage 
enrollment change.
1985-1992 Percentage Enrollment Change
Correlations between 1985-92 percentage enrollment 
changes and selected program and agent characteristics are 
in Table 86.
Results of the multiple regression analysis with 
overall enrollment change (1985 to 1992) are presented in
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Table 86
Relationship Between Agent and Program Characteristics and
1985-92 Percentage Enrollment Change
Variable Correlation8 p Value
Career0 -.41 .011
PR Fact 2 -.33 .040
Job6 -.30 .065
PR Fact 1 .23 .171
Yrs Agent® .22 .167
IS Fact 2 .21 .197
Inf 6’ . -.19 .324
SupportJ -.18 .274
Length Meet -.16 .330
Clubs .15 .379
Active 4-Hm -.14 .455
OJFactln -.14 .407
BSUniv0 -.13 .429
4-H Memberp .13 .452
Active Otherq .11 .523
Inf 5r -.11 .572
UG Area® -.10 .533
8Pearson's Product Moment Correlation Coefficient 
Based on Davis's Descriptors
^Agent's perceptions of 4-H as a career choice 
Program Development and Implementation (prior-to- 
employment)
6Job Assignment (4-H or 4-H and adult work)
Youth Development and Communication Skills (prior-to- 
employment)
®Years as an agent
.Program Development and Implementation (in-service) 
’whether or not agent was influenced to join 4-H by his/her 
.4-H agent
^Agent's perceived support for his/her 4-H program 
^ength of 4-H meeting 
Number of 4-H clubs in the parish 
"How active agent was in 4-H while growing up 




“Bachelor's university that agent attended 
^Agent was a 4-H member while growing up 
h o w  active agent was in other youth organizations while 
growing up
gWhether or not agent was influenced by his/her Leader 
Agent's undergraduate area
Table 87. A variable was included in the model if it 
significantly contributed to the explained variance. The 
variable which entered the regression model first was
agent's perceptions of 4-H as a career choice. Considered
alone, this variable explained 16.1% of the variance in the 
overall percentage enrollment change.
Four additional variables explained an additional 
27.0% of the variance in percentage enrollment change.
These variables were the following: job assignment, the
agent's perceptions of how well he/she was prepared in the
area of Program Development and Implementation (in-
service) , the agent's perceptions of how well he/she was 
prepared in the area of Program Development and 
Implementation (prior-to-employment), and years as an 
agent. These five variables explained a total of 43.1% of 
the variance in overall percentage enrollment change.
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Table 87
Multiple Regression Analysis of 4-H Enrollment for 1985-
1992
Source of Vara df MS F-ratio p Value
Regression 5 .42861 5.01 .0016
Residual 33 .08550
Total 38
Variables in the Equation































Variables not in the Equation





4-H Member1" - .175 .8619
Active 4-Hn - .496 .6230
Active Other0 .213 .8327
BSUnivp - .465 .6453
Supportq - .044 .9650
UGArear .174 .8628










^Source of variation 
“Multiple R
^  , The coefficient of determination 
T?he amount of ^dded explanatory power 
®F-Ratio, for R change
Agent's perceptions of 4-H as a career choice 
^Program Development and Implementation (in-service)
Youth Development and Communication Skills (prior-to- 
. employment)
’Program Development and Implementation (prior-to- 
.employment)
^Years as a 4-H Agent
Youth Development and Communication Skills (prior-to- 
employment)
Youth Development and Communication Skills (on-the-job) 
mAgent was a 4-H member while growing up 
"How active agent was in 4-H while growing up 
°How active agent was in other youth organizations while 
growing up
pBachelor's university that agent attended
qAgent's perceived support for his/her 4-H program
rAgent's undergraduate area
sWhether or not agent was influenced to join 4-H by his/her 
4-H agent 
*Number of 4-H Clubs
uWhether or not agent was influenced by Leader 
vLength of 4-H meeting
CHAPTER V
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS
Summary
Purpose and Objectives
The primary purpose of this study was to identify 
program and agent characteristics which are related to 
changes in 4-H enrollment.
Specific objectives of the study were:
Objective 1: To describe Louisiana 4-H agents on selected
characteristics.
Objective 2: To describe parish 4-H programs in Louisiana 
on selected characteristics.
Objective 3: To describe parish and state 4-H enrollment 
changes in Louisiana from years 1985 to 1992.
Objective 4: To determine if a relationship existed between 
selected characteristics of 4-H agents and changes in 4-H 
enrollment.
Objective 5: To determine if a relationship existed between 
selected characteristics of 4-H programs and changes in 4-H 
enrollment.
Objective 6: To describe the agents' perceptions of how 
well they were prepared on selected training areas at three 




Objective 7: To determine if a relationship existed between 
agents' perceptions of how well they were prepared on 
selected training areas and changes in 4-H enrollment. 
Objective 8: To determine if a relationship existed between 
agents' perceptions of how well they were prepared on 
selected training areas and selected agent and program 
characteristics.
Objective 9: To determine if a model existed that explained 
a significant portion of the variance in 4-H enrollment 
changes from selected program and agent characteristics.
Methodology
The population in this study was defined as agents of 
the Louisiana Cooperative Extension Service (LCES) who were 
currently assigned to work with the 4-H program. In order 
to be considered, agents had to be in a 4-H position for at 
least one year. In the case that this was not possible in 
a parish, the agent with the most experience was selected.
The study utilized two measuring instruments. The 
first instrument was a researcher designed questionnaire 
which consisted of five sections. Section One contained 
questions about professional employee characteristics.
This section also contained a question about agent's 
perceptions of their preparation of selected skills and 
knowledges (training). Section Two contained questions on 
background information of the respondents. Section Three 
contained questions about some basic personal information
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about each respondent Including marital status and 
perceptions of 4-H as a career choice. This section also 
contained a question on perceived support for the agent's 
4-H work. Section Four contained questions about 
characteristics of the parish 4-H programs. Section 
Five contained questions about 4-H program activities in 
the area of recruitment.
The second instrument was a data form on which 
information regarding state and parish 4-H enrollments were 
recorded from the Annual 4-H Youth Enrollment Report ES 
237. Enrollment figures for the study were collected from 
the state 4-H office.
The research instrument (questionnaire) was mailed to 
a random sample of 64 agents. One agent was randomly 
selected from each of the 64 parishes in Louisiana. Sixty- 
three agents (98.43%) responded to the questionnaire. 
Findings
A summary of the findings of the study is presented:
1) Almost 83% of the agents indicated that they were 
assigned full time to 4-H and youth work.
2) Agents had been employed as a 4-H agent for an average 
of 9.1 years.
3) Almost 40% indicated their highest educational level 
was a Bachelor's degree.
4) Almost 40% indicated that they completed their 
Bachelor's degree in a field of Education and 60.1%
indicated that they completed their Bachelor's degree in a 
technical area of Agriculture or Home Economics.
5) At the Master's level, 38.9% indicated that they had a 
Vocational/Extension Education area of concentration and 
38.9% indicated that they had a Human Ecology/Home 
Economics area of concentration.
6) Over 71% of the respondents attended an in-state 
university that was not a land-grant university to complete 
their Bachelor's degree.
7) Almost 95% completed their Master's degree at a 
university that was in Louisiana.
8) If a position of similar rank were available, over 63% 
of the respondents indicated that they would stay in 4-H 
work and 36.7% percent indicated that they would move to 
adult work.
9) Almost 79% of the respondents indicated that they were 
a member of 4-H when they were in school.
10) Those who were in 4-H, indicated that they were a 4-H 
member an average of 6.6 years.
11) The other youth organizations listed most frequently 
were church youth organizations (25 or 45.5%), Future 
Homemakers of America (FHA) (16 or 29.1%), Future Farmers 
of America (FFA) (16 or 29.1%), and Beta Club (11 or 
20.0%).
12) Almost 65% of the respondents indicated that they were 
married.
13) Almost 80% of the respondents indicated that they did 
not perceive 4-H as a stepping stone to other positions.
14) Over 93% of the respondents indicated that 4-H should 
have a promotional ladder.
15) Over 90% of the respondents indicated that 4-H work is 
fulfilling, exciting, motivating, and can be a career.
16) The three most frequent responses that agents 
indicated as the most important factors influencing 4-H 
enrollment were youth have too much to do and too much 
competition with other organizations or jobs (8 or 13.1%), 
good enthusiastic volunteer leaders positively influence 
enrollment (8 or 13.1%), and peer pressure (7 or 11.5%).
17) The average number of elementary 4-H clubs in each 
parish was 13.59. The average number of junior 4-H clubs 
in each parish was 6.32. The average number of senior 4-H 
clubs in each parish was 5.72.
18) The average number of agents employed in each parish 
was 1.98 agents.
19) Almost 34% reported a change in emphasis in 
recruitment of new members in the last year.
20) Agents that indicated that they had a change in 
emphasis in recruitment reported the two most frequent 
responses were to get 4-Hers and Jr. Leaders to recruit 
(3 or 18.8%) and to recruit new members from the city 
(urban and minority areas) (3 or 18.8%).
21) The highest enrollment total was 70,475 in 1986 and 
the lowest enrollment total was 62,378 in 1991. The 
overall mean parish enrollment for the years 1985 to 1992 
was 1,066.91 and the overall mean of total state enrollment 
was 67,215.
22) Statewide the parish percentage enrollment increase 
from the 1985 to the 1986 club year was 1.03 (103%). 
Statewide the largest parish percentage enrollment decrease 
was .95 (95%) from 1989 and 1990. The largest parish 
increase in percentage enrollments was 1.10 (110%) and 
occurred in the 1991-1992 club year.
23) The respondents who indicated that they attended their 
Bachelor's university in Louisiana (mean = 1.04) had a 
higher percentage enrollment change than those who 
indicated that they attended their Bachelor's university 
out of Louisiana (mean = .93). A higher enrollment change 
is used to indicate either a higher positive change 
(increase) or a lower negative change (decrease).
24) The respondents who were assigned full time to 4-H work 
(1985-86, mean = 1.04) (1985-92, mean = 1.09) had a higher
percentage enrollment change than those assigned part time 
to 4-H work (1985-86, mean = .98) (1985-92, mean = .84).
25) A higher number of years as an agent tended to be 
associated with a higher 1991-92 percentage enrollment 
change.
26) The areas in which respondents perceived that they had 
the highest level of preparation prior-to-employment were 
on written skills (mean = 2.82) and public speaking (mean = 
2.71). The areas in which respondents perceived that they 
had the lowest level of preparation prior-to-employment 
were working with inner-city youth (mean = 1.40) and 
training volunteer leaders (mean = 1.43).
27) The areas in which respondents perceived that they had 
the highest level of preparation on-the-job were on meeting 
planning (mean = 3.32), public speaking (mean = 3.25), and 
contacting school administrators (mean = 3.25). The areas 
in which respondents perceived that they had the lowest 
level of preparation on-the-job was on working with inner- 
city youth (mean = 1.95) and multicultural education (mean 
= 2.46).
28) The areas in which respondents perceived that they had 
the highest level of preparation in-service were on youth 
program philosophy and mission (mean = 2.87) and program 
development (mean = 2.87). The areas in which respondents 
perceived that they had the lowest level of preparation in- 
service were on working with inner-city youth (mean = 1.75) 
and multicultural education (mean = 1.95).
29) The better the agent perceived his/her preparation in 
the area of Program Development and Implementation (in- 
service) , the higher the 1985-86 (r=.40) and the 1991-92 
(r=.27) percentage enrollment changes tended to be.
30) The better the agent perceived his/her preparation in 
the area of Youth Development and Communication Skills 
(prior-to-employment) (r=-.43), the lower the 1986-91 
percentage enrollment change.
31) The respondents who completed their undergraduate 
degree in the education area perceived that they were 
better prepared in the area of Youth Development and 
Communication Skills (prior-to-employment, mean = 2.68) and 
(in-service, mean = 2.68), than those who completed their 
undergraduate degree in a technical area (prior-to- 
employment, mean = 2.15) and (in-service, mean = 2.50).
32) The respondents who completed their undergraduate 
degree in the education area perceived that they were 
better prepared in the area of Program Development and 
Implementation (on-the-job, mean = 2.68) and (in-service, 
mean = 2.71), than those who completed their undergraduate 
degree in a technical area (on-the-job, mean = 2.15) and 
(in-service, mean = 2.29).
33) Higher levels of perceived support for an agent's 4-H 
program tended to be associated with higher levels of 
perceived preparation in the area of Program Development 
and Implementation (in-service).
34) The variables, the agent's perception of how well
he/she was prepared in the area of Program Development and 
Implementation (in-service), Bachelor's university, marital
status, and age of the agent explained a total of 43% of 
the variance in the 1985-86 percentage enrollment change.
35) The variables, the agent's perception of how well 
he/she was prepared in the area of Youth Development and 
Communication Skills (prior-to-employment), whether or not 
the agent was influenced to join 4-H by his/her 4-H agents, 
and job assignment explained a total of 28.8% of the 
variance in the 1986-91 percentage enrollment change.
36) The variables, years as a 4-H agent, the agent's 
perceptions of how well he/she was prepared in the area of 
Program Development and Implementation (in-service), the 
agent's perceptions of how well he/she was prepared in the 
area of Youth Development and Communication Skills (prior- 
to-employment ) and perceived support for the agent's 4-H 
work explained a total of 30.4% of the variance in the 
1991-92 percentage enrollment change.
37) The variables, agent's perceptions of 4-H as a career 
choice, job assignment, the agent's perceptions of how 
well he/she was prepared in the area of Program Development 
and Implementation (in-service), the agent's perceptions of 
how well he/she was prepared in the area of Program 
Development and Implementation (prior-to-employment), and 
years as an agent explained a total of 43.1% of the 




The following conclusions were derived and 
recommendations formed based on the findings of this study.
1) Being assigned full time to 4-H work tended to 
positively influence enrollment.
This is based on the finding that a significant 
difference was found in 1985-86 percentage enrollment 
change and in overall percentage enrollment change by Job 
Assignment. Those who were assigned full time to 4-H work 
1985-86 (mean = 1.04) and 1985-92 (mean = 1.09) had a 
percentage enrollment increase while those assigned part 
time to 4-H work 1985-86 (mean = .98) and 1985-92 (mean =
.84) had a percentage enrollment decrease.
Since the majority (83%) of agents were doing 4-H work 
full time, the researcher would recommend that the LCES 
continue to assign personnel to full time 4-H and youth 
development work and should limit the present assignments 
of part time 4-H work. If increased enrollment is a 
priority, future plans should focus on eliminating or at 
least minimizing part time 4-H work assignments.
However, in the parishes where part time 4-H 
assignments are in addition to full time 4-H assignments, 
the researcher would not recommend eliminating the 
assistance of the part time agents.
2) A large portion of 4-H agents are either in graduate 
school or are eligible candidates for graduate school.
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This is based on the finding that almost 40% indicated 
their highest educational level was a Bachelor's degree. 
Furthermore, in order to be promoted to an Associate Agent 
in the LCES, an agent must successfully complete at least 
fifteen hours of the degree requirements for the Master's 
degree.
3) The majority of 4-H agents perceive 4-H as an 
appropriate career and enjoy 4-H work.
Evidence to confirm this conclusion is that over 90% 
of the respondents indicated that 4-H work is fulfilling, 
exciting, motivating, and can be a career. Additionally, 
over 93% of the respondents indicated that 4-H should have 
a promotional ladder and almost 80% indicated that they did 
not perceive 4-H as a stepping stone to other positions.
Based on these findings and conclusion, the researcher 
recommends that efforts be made to support 4-H as a career 
rather than the traditional entry level positions. The 
LCES should create a more progressive career ladder for 4-H 
professionals that would be similar to the traditional 
promotional structure of the Agricultural County Agent and 
the Home Economist but would focus on 4-H and youth 
development work. This promotional structure should 
parallel the current system in rank, salary, and prestige.
A possible rank structure might be Assistant 4-H and Youth 
Development Agent, Associate 4-H and Youth Development 
Agent, and County 4-H and Youth Development Agent.
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4) Respondents that graduated from in-state universities 
had a higher percentage enrollment change than did 
graduates from out of state universities.
This is based on the finding the respondents who 
indicated that they attended their Bachelor's university in 
Louisiana (mean = 1.04) had a percentage enrollment 
increase while those who indicated that they attended their 
Bachelor's university out of Louisiana (mean = .93) had a 
percentage enrollment decrease.
5) Agents were not adequately prepared for working with 
inner city youth and training volunteer leaders prior-to- 
employment with the LCES.
This is based on the findings that agents perceived 
that they were unprepared (prior-to-employment) on the 
following areas: working with inner city youth (mean =
1.40) and training volunteer leaders (mean = 1.43).
6) Agents were not adequately prepared on working with 
inner city youth and multicultural education on-the-job 
with the LCES.
This is based on the findings that the agent's felt 
somewhat prepared on working with inner city youth (mean = 
1.95) and multicultural education (mean = 2.46) on-the-job.
7) Agents perceived that they were somewhat prepared on 
working with inner city youth, multicultural education, 
contacting school administrators, time management, and 
public speaking, from in-service training.
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This is based on the findings that on agents' 
perceptions of their in-service training, respondents 
indicated that they were somewhat prepared on working with 
inner city youth (mean = 1.75), multicultural education 
(mean = 1.95), contacting school administrators (mean =
2.32), time management (mean = 2.41), and public speaking 
(mean = 2.43).
Based on these findings and conclusion, this 
researcher recommends that further research be done to find 
out where or when the 4-H agent should receive preparation 
in their competencies. Should the training be done prior- 
to-employment, on-the-job, or in-service?
Additionally, this researcher recommends that if it is 
reported that preparation for a certain competency should 
be at the in-service phase, then training methods should be 
altered to match the study's recommendation. For example, 
if the study revealed that public speaking skills should be 
acquired in-service and most agents perceived their 
preparation for public speaking was acquired on-the-job, 
then training programs might be offered on public speaking 
skills at in-service training for a new 4-H agent.
8) The variable, the agent's perception of how well he/she 
was prepared in the area of Program Development and 
Implementation (in-service) is influential in explaining 
parish 4-H percentage enrollment changes.
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This is based on the findings that the agent's 
perception of how well he/she was prepared in the area of 
Program Development and Implementation (in-service) entered 
the multiple regression equation consistently in three of 
the time periods in the study.
An implication is that the in-service training that is 
being provided for employees are making a difference, 
either in actual preparation or in the way the agents feel 
they are prepared. Areas of Program Development and 
Implementation (in-service) where the respondents felt the 
highest preparation were Program Development and Program 
Implementation.
The LCES should pay particular attention to those 
areas within the Program Development and Implementation 
(in-service) where the agents felt less prepared. Agents 
felt less prepared in the areas of working with inner city 
youth, multicultural education, and contacting school 
administrators.
9) A model was identified for each of the percentage 
enrollment change measures. The variables, the agent's 
perception of how well he/she was prepared in the area of 
Program Development and Implementation (in-service), the 
agent's perception of how well he/she was prepared in the 
area of Youth Development and Communication Skills (prior- 
to-employment) , job assignment, and years as an agent are
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influential in explaining parish 4-H percentage enrollment 
changes.
This is based on the findings that the agent's 
perception of how well he/she was prepared in the area of 
Program Development and Implementation (in-service), the 
agent's perception of how well he/she was prepared in the 
area of Youth Development and Communication Skills (prior- 
to-employment) , job assignment, and years as an agent 
entered the multiple regression equation consistently in at 
least two of the time periods in the study.
REFERENCES
A matter of time: Risk and opportunity in the nonschool
hours (1992). New York: Carnegie Corporation, Carnegie
Council on Adolescent Development.
Bush, B. (1992). Spring commencement speech at Louisiana 
State University, Baton Rouge.
Byerley, M. (1972). Factors which influence 4-H membership 
status of the ninth and tenth grade girls in Bradley 
county. Tennessee. Unpublished thesis. University of 
Tennessee, Knoxville.
Cooperative extension service 1992 annual 4-H youth 
enrollment report. Baton Rouge, LA: LSU Agricultural
Center, Louisiana Cooperative Extension Service.
Curriculum development for issues proaramniinq (1991) . 
Washington, DC: Extension Service United States
Department of Agriculture, Youth Curriculum Development 
Task Force.
Davis, J. A. (1971). Elementary survey analysis.
Englewood Cliffs, New Jersey, Printest-Hall.
Ewing, R. D. (1963). A comparison of 4-H and non 4-H high 
school bovs on selected personal and social 
characteristics. Catahoula parish. Unpublished thesis, 
Louisiana State University, Baton Rouge.
Forest, E. C. Jr. (1987). The Louisiana cooperative
extension service: A descriptive history of its origin
and development. Unpublished doctoral dissertation, 
Louisiana State University, Baton Rouge, LA.
4-H in century III. Washington, DC: United States
Department of Agriculture, Extension Committee on 
Organization and Policy.
The 4-H professional research and knowledge base (1988). 
Washington, DC: Extension Service United States
Department of Agriculture, Youth Development Information 
Center.
4-H future focus 1986 - 1996 (1986). Washington, DC:
United States Department of Agriculture, Extension 
Committee on Organization and Policy.
184
185
Frey, M. H. (1982). Perceptions of 4-H organizational 
leaders about their leadership capabilities and 
functions. St. Landrv parish. 1982. Unpublished thesis, 
Louisiana State University, Baton Rouge, LA.
Guidelines for 4-H in Louisiana (1990). Baton Rouge, LA: 
LSU Agricultural Center, Louisiana Cooperative Extension 
Service, 4-H and Youth Development Division.
Hannah, G. (1993). Shift or drift: Facing declining
membership, VSOs reshape message for new markets. 
Vocational Education Journal. 68(4), 21-25.
Koontz, H., & Fulmer, R. (1984). A practical introduction 
to business. Homewood, IL: Richard D. Irwin, Inc.
Krietlow, B. W., Pierce, L., & Middleton, C. (1959). Who 
joins 4-H clubs? (Research Bulletin 215). Madison: 
University of Wisconsin, Agricultural Station.
Ladewig, H., & Thomas, J. K. (1985). Assessing the impact 
of 4-H on former members. College Station, TX: The
Texas A&M University.
Louisiana Cooperative Extension Service Personnel List 
(1992). Baton Rouge, LA: Louisiana State University
Agricultural Center.
Louque, R. M. (1987). Factors influencing the decline in 
enrollment in junior high 4-H club members in Lafourche 
parish. Louisiana. Unpublished thesis, Louisiana State 
University, Baton Rouge.
Martin, F. (1992). Bringing basketball to at-risk kids. 
Parks and Recreation. 27 (3), 50-53.
Miller, M. D. (1985). Principles and a philosophy for 
vocational education. Columbus, OH: The Ohio State
University, The National Center for Research in 
Vocational Education.
Mullen, C. J. (1986). Perceptions of 4-H members and 4-H 
organizational leaders concerning selected aspects of the 
leadership effort in St. John the Baptist parish. 
Unpublished thesis, Louisiana State University, Baton 
Rouge, LA.
186
Naquin, C. J. Definitions of the types of 4-H membership. 
Baton Rouge, LA: LSU Agricultural Center, Louisiana
Cooperative Extension Service, 4-H and Youth Development 
Division.
Oakley, P., & Garforth, C. (1985). Guide to extension 
training. Rome, Italy: Food and Agriculture
Organization of the United Nations.
Pichon, D. L. (1989). Factors Related to Student 
Participation in Senior High School 4-H Clubs.
Unpublished thesis, Louisiana State University, Baton 
Rouge, LA.
Programming handbook (1992). Baton Rouge, LA: LSU
Agricultural Center, Louisiana Cooperative Extension 
Service.
Rasmussen, W. D. (1989). Taking the university to the 
people: Seventv-five years of cooperative extension.
Ames: Iowa State University Press.
Ritchie, R. M., & Resler, K. M. (1993). Why youth drop out 
of 4-H. Journal of Extension. 37-38.
Rochon, L. M. (1981). Factors associated with
participation of older 4-H members in West Baton Rouge 
parish. 1980. Unpublished thesis, Louisiana State 
University, Baton Rouge, LA.
Roth, J., & Hendrickson, J. M. (1991). Schools and youth 
organizations: Empowering adolescents to confront high-
risk behavior. Phi Delta Kappan. 619-622.
Rowland, V. (1990). Volunteer time. Journal of Extension. 
21-22.
Sauer, R. (1990). Youth at risk: Extension's hard
decisions. Journal of Extension. 28. 4-8.
Sharpe, D. (1993). Image control. Vocational Education 
Journal. 68 (1), 24-25.
Strategic directions of the cooperative extension system 
(1990). Washington, DC: United States Department of
Agriculture, Extension Committee on Organization and 
Policy.
187
Vaughn, P. R., Vaughn, R. C., & Vaughn, D. L. (1987). 
Handbook for advisors of vocational student 
organizations. Athens, GA: American Association for
Vocational Instructional Materials.
Wessel, T., & Wessel, M. (1982). 4-H: An american idea
1900 - 1980. Chevy Chase, MD: National 4-H Council.
Wilson, M. (1978). The effective management of volunteer 
programs. Boulder, CO: Johnson Publishing Company.
You determine 4-H's image1 New York: New York State
Cooperative Extension, 4-H Public Information Program.
Yukl, G. A. (1981). Leadership in organizations. Englewood 
Cliffs, NJ: Prentice-Hall, Inc.
APPENDIX ALETTER OF APPROVAL
O t t i c c  o l  t h e  V ice  C h a n c e llo *  a n d  D ire c to r
Ma-><r*o p  O  Bo* ? S '0 0
Daion Hooge. LA *C09-»-5iO0
O ^'ce J No»m af' »<*« 
L SU  Aa»-cu*iu«ai C enie* 
'•S0*» 386 6083 
* a .  rSOJ* 358 *225
M ISC E L L A N E O U S C IR C U L A R  L E TTER  N O . 1
TO: A L L  A G EN TS W ITH  4-H A S S IG N M E N T S
RE: S tu d y  by C ath y  D eitiso u
T here is a study currently being conducted about 4-H  by Cathy Denison entitled The 
Influence o f  se lec ted '4 -H  A gent and Program  C haracteristics on Program Enrollment . I 
have exam ined Cathy's proposed study w hich  is  recom m ended by D r. Norm a Roberts and 
feel that the findings can be o f  m uch benefit to the Louisiana Cooperative Extension 
Service. T herefore, I have given  the approval o f  the D irector’s o ffice  for this study to be 
conducted.
L o u is ian a  S ta te  University
A g r i c u l t u r a l  C e n t e r
L ou is iana  C o opera t ive  E x te n s io n  Serv ice .  
February' 1, 1993
W hen you receive the questionnaire, p lea se  g iv e  Cathy your cooperation by 
responding in a tim ely m anner. Dr. N orm a Roberts points out that this study w ill be o f  
value to our 4-H program. Thank you  for your interest in helping to im prove an already 
outstanding 4-H  your program .
Y ou rs for a b etter  L ou isian a!
S in cere ly ,
D enver T . Loupe  
V ice  C hancellor and Director
D T L /vbc
c: Dr. Stanley J. Lam cndola
Dr. Norm a 0 .  Roberts 
D istrict A gents 
Parish Chairmen
APPENDIX B






I am currently conducting a study entitled "The Influence of 
Selected 4-H Agent and Program Characteristics on Program 
Enrollment." This study is concerned with identifying factors in 
the areas of program and agent characteristics that may influence 
student participation in 4-H.
Participants in this study include a small group of 4-H agents 
from across Louisiana. In order for this study to be successful 
and be of benefit to our 4-H program, I need your assistance. 
Before you make a decision about participating in this study, I 
wish to assure you that your responses will be used in summary form 
only. They will be added to the other participant's responses, and 
in no way will your name be associated with your response. Your 
participation in this study is important!!
Please complete the enclosed questionnaire and return it in 
the self-addressed stamped envelope by March 31, 1993. Your
assistance will help to improve an already outstanding 4-H youth 
program.
This research is approved and supported by the Director of the 
Louisiana Cooperative Extension Service. If you have any






SURVEY INSTRUMENT FOR THE STUDY
SECTION I 
EMPLOYEE CHARACTERISTICS
Directions: Please respond to the following items by filling in the requested
information or marking the appropriate response as needed.
1. What is your job assignment?
 4-H and Youth
 Agriculture and 4-H  % Agriculture  % 4-H
 Home Economics and 4-H  % Home Economics ___ % 4-H
 Other (Please specify) _________________________________________________
 No Longer Work With 4-H
If you no longer work with 4-H, please do not complete the rest of the questionnaire. 
Mail it back in the enclosed self-addressed stamped envelope. Please identify the
4-H agent that has been in your parish the longest. Thank you for your help.
2. What is your gender?  Male  Female
3. What is your racial/ethnic classification?
 White __ Black
 Hispanic American Indian
Asian  Other (Please Specify) ________________
4. What is your age? ______________
5. To the nearest full year, how long have you been employed by the Louisiana 
Cooperative Extension Service? _____________
6. To the nearest full year, how long have you been a 4-H Agent?_____________
7. What is the highest educational degree you have completed?
 Bachelors (B.S. or B.A.)
 Masters
 Masters plus 15 hours
 Masters plus 30 hours
 Doctorate (Ph.D. or Ed.D.)
 Other (Please specify)________________________________
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8. What was your primary technical area of preparation at the undergraduate level?
 Vocational Agriculture Ed.__________ __Agronomy
Animal Science __Horticulture
 Home Economics Ed._________________Clothing & Textiles
 Agricultural Economics_____________ __Food and Nutrition/Dietetics
 Family Life/Child Development  Other (Please specify)______________
 Consumer Sciences
9. If you have a Masters degree, what was your area of concentration?
 Vocational/Extension Education
Technical Agriculture Area (i.e. Animal Science)




 Other (Please specify)_______________________
10. If you have a degree beyond the Masters level:
What degree? __________________________________________
In what area of study?




Other (Please specify degree) _________________________
12. During the time you have been with the LCES, have you had any transfers to other 
positions or other parishes? Yes  No If yes, please specify.
Y ear  F rom  to _________________________
Y ear  F rom _______________________ to__________________________
Y ear  F rom _____________________ t o __________________________
Y e a r  From   to ____________________
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13. If a position of similar rank were available to you today in adult work, would you stay 
in 4-H work or move to the adult position?
Stay in 4-H________  Move to adult work________
14. For each of the following knowledges and skills, please indicate how well you 
are/were prepared for your job with LCES. Please use the following 4-point scale 
in listing your responses in all three areas (Prior to employment with LCES, On-the- 
job experiences and In-service training).
1 = Unprepared 2 = Somewhat Prepared 3 = Prepared 4 = Very Prepared
Example: Prior to Employment On the job In-Service
with LCES experiences Training
Youth Development 2 3 4

























Directions: We need to find out some general background information about the
participants in this study. Please respond to each of the following items 
(15-25) regarding yourself while you were growing up.
15. While you were growing up, how many older brothers and sisters did you have?
Number of brothers Number of sisters_________
16. While you were growing up, how many younger brothers and sisters did you have?
Number of brothers  Number of sisters_____________
17. Where did you live while you were growing up?
 Farm
Towns Under 10,000 and Rural Non-Farm
 Towns and Cities 10,000 to 50,000
 Suburbs of Cities of Over 50,000
 Central Cities of Over 50,000
18. Were you a member of 4-H in school?  Yes  No If yes, how many years did
you participate in 4-H?________  If no, go to question number 22.
19. Who influenced you to join 4-H? (Check all that apply)
 Parents __ Other family members
 Friends __ Volunteer leaders
 Teachers __ 4-H Agents
 Other (Please specify)________________________
20. What projects did you enroll in while in 4-H? (Please list all that apply. For 
example, Animals, Food and Nutrition, Small Engine, etc.)
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21. Please answer ves or no to each of the following statements regarding how active you 
were as a 4-H member.
Paid dues to enroll in 4-H  yes  no
Attended regular 4-H meetings  yes  no
Completed 4-H Projects  yes  no
Was an Officer in local 4-H  yes  no
Member of Junior Leaders in Parish  y e s ______ no
Attended Parish 4-H Programs  yes  no
Attended State 4-H Programs  y e s _______ no
Attended National 4-H Programs  yes  no
22. Other than 4-H, what youth organizations (if any) were you most actively involved 
in while growing up? (i.e. Boy Scouts, FFA, church youth groups, etc.) (If none, then 
skip questions 23-25).
23. Who influenced you to join the other student organization(s)? (Check all that apply)
 Parents __ Other family members
 Friends __ Volunteer leaders
 Teachers __ Organization administrators
 Other (Please specify)____________________________
24. How many years did you participate in one or more of the other student 
organization(s) identified in Question 22? ____________
25. Please answer yes or no to each of the following statements regarding how active you 
were in those other youth organization(s) indicated in Question #22.
Paid dues to enroll in organization  yes  no
Attended regular organization meetings  yes  no
Completed projects for the organization  yes  no
Was an Officer in organization  yes  no
Attended Parish programs of the organization  yes  no
Attended State programs of the organization  yes  no
Attended Regional programs of the organization  yes  no




Directions: We also need some basic information about each participant as he/she
is now (items 26-32 apply).




27. How many children do you have?.
28. How many children do you have under eight years of age?.
29. How many of your children have been, or are, currently 4-H members?.
30. Please indicate whether you agree with each of the following statements regarding 
4-H work as a career choice?
4-H work should only be done for a few years.  y es__ no
4-H work should be a stepping stone to other positions.  y es_no
4-H work should have a promotional ladder.  y es__ no
4-H work is fulfilling.  y es__ no
4-H work can be a career.  y es__ no
4-H work is exciting.  y es__ no
4-H work is motivating.  y es__ no
31. What do you perceive as the most important factor (either positive or negative) 
influencing 4-H enrollment.
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32. Do you feel the following individuals or groups support your efforts in working with 
the 4-H program?
1-Strongly Disagree 2-Disagree 3-Agree
Fellow parish 4-H Agents 
Parish Adult Program Agents 
District Agent 
Parish Chairman 
State 4-H Staff 








Directions: Please respond to the following questions regarding your Parish 4-H
programs.
33. How many of each of the following 4-H clubs are there in your parish?
Elementary ______________  Junior __
Senior ______________ O th e r__(Please specify)_____________
34. How many 4-H Agents are currently employed in your parish?______
35. How many hours per month would you estimate that you spend recruiting and
training 4-H volunteer leaders?________
36. When do most of your 4-H Clubs meet?  In school After school
37. On an average, for in-school 4-H Clubs, how much time is allocated for meetings? 
(i.e. 45 minutes/month)__________________
38. Does a 4-H agent attend club meetings?
 Attends all meetings
 Attends most of the meetings














39. Please rank the top five 4-H projects listed according to the number of students 




 Foods and Nutrition
 Citizenship and Community Involvement
 Natural Resources
 Plant Science and Crops
 Individual and Family Resources
 Communications Arts and Science
 Energy
 Health and Safety
 Other (Please specify)______________________
SECTION V 
RECRUITMENT
Directions: Please take an extra few moments and share some information about
____________ your 4-H program activities and successes in the area of recruitment.
40. What types of strategies are used in your parish for recruiting/enrolling new 
members?
41. Has there been a change in emphasis in recruitment of new members in the last 
year?  yes  no
If yes, please describe the change.
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42. Has there been a change in emphasis in programming or in 4-H activities in the last 
year?  yes  no
If yes, please describe the change.
43. Please identify and describe at least one characteristic of your parish 4-H program 
that you feel is unique, innovative, and/or progressive.
Thank you for your help in gathering this important information. We will use the data 
gathered by this study to improve an already outstanding youth program. If you have 
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